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ABSTRACT' ¢
Chicago Satellite Finafl Program Report

A 4 .

The Chicago Satellite, as a member of the EPDA Midwest Center Consortium, sought to create the EPDA’
“New Professional™ by retraining in-service teachers and school staff. The University of Hlinois at Chicago
Cll‘C]C s Collcgc of Education and the Department of Educational Psychology at the Urbana campus are work — *
ing in conjunction with Chn.dgo School District 79 and the Midwest Center at Indiana University to develop
and test a model aimed at improving.the educational atmosphere of 4 large high school.

The model grew in response to several painful observations. Crane High Schoul, like many inner-city high
schools, had been experiencing increasingly higher absentee and dropout rates, precipitated by blatant dis
interest in schoul. An aura of helplessness and houpelessness pervaded the atmosphere. While schoul populations
are changing culturally, radially, and attitudinally, the college programs designed to train teachers, counselors,
and administrators have not met the challenges implicit in changc At cach training level, then, a serivus “inter
depcndence lag™ is evident. As a result, teachers, whether novice ur experienced, are not equxppcd to decal with
the value conflicts 1mplxc1t in the human, social, and instructional problems of the inner city.

One of the reasons is ubvious; practicing teachers, as they attempt to cope with the everyday prdi)lcms of the
realistic classroom, are cut off from current educational theory and research generated for their benefit. More-
over, universities with teacher training programs tend not to be drawn into the painful process of reality
testing and on-site applications. Indced, the central problem obsenved by pruject administrators seemed te be
the traditional lack of integration of educational resources -resources which ideally include parents and
community leaders. .

Thus, this collaburative project was conceived. It was lmpcratxvc that the universities, the school district,
and the community get together to find new ways of couperative planning which would produce classrooms
and curricula that would meet the needs of their students. To devise and test such planning in one specific
school appeared to be'the answer, at least as an initial thrust. The resultant model employed attempts to train
a new professional who is able to serve the student client as well as the system client. The major vbjectives,
then, were aimed at changing the profession, the institution, and the product through—

1. Devclopment of new degree programs at the university level
»2. Devclopment of experimental pilot courses which could identify and teach newly needed skills

3. Development of courses related to the practical problems of inner-city schools

A sceond sct of objectives, aimed at specific systers, changes, was developed to facilitate the ungmal ubjectives.

1. Organivational devclopment - new forms of university, school, and community covperative planning

2. Staff development -new human resources specialists skilled in areas generally considered the responsibility

. - .of Pupil Personnel Services workers
3. Prugram development -a Diagnostic and Skills Development Center (DISC) to be utilized as a training
ground for i lmprovmg Student Personnel Services, teaching techniques, and  *
classroom managcmcnt

The DISC Center served as a “hub™ of activity for the application and testing of revised teacher objectives
and updated methods and materials. Thuse teachers selected to act as Skills Center (Hi Impact) teachers
completed summer training workshops at the Univursity of Illinvis Urbana campus where thcy concentrated
on writing objectives, devising curricula, and practicing instructional patterns designed to improve their
cognitive and affective skills. Sixty freshman students, randomly selected, made up the Hi Impact student
group, and anothcnSxxty compnscd the control group, back at Crane High' School.

Tests, ubservations, and questionnaires administered at two periods (September 1973 and Marzh 1974)
generated data which revealed several growth trends. Hi Impact students showed signifitant gains in three
of the five personality measures as cumpared tu control students. They showed less decline in reading and
math scores and showed fewer class cuts and absences than did control students, Hi Impact teachers were
observed and rated significantly higher by their students on all measures of “affective™ performance than
were control teachers. Hi Impact teachers also reported that their own skill and awareness levels werc signifi
cantly raised by their experienceés.

The staff devclopment goals were lmplcmcnted through on-site staff coursework focusing on innuvations, .
pupil personnel strategies, and strategics for improving pupd perfurmam.c Organizational dcn.lupmcnt was
judged successful in that the Skills Center warranted continuation, new coursework had been institution
alized, and thesc achievements were, in fact, a result of couperative pl‘mmnb among the universitics, lueyl
schools, and thc Projca staff. Most agreed that the greatest failing lay in the Prujcct s mawufﬁucmly
_involve the community. o

.
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Both the Urbana and th‘ChlLdgu staffs believed that this type of project, with its derionstration that a
start can be made to solve inner city school problems, should be encouraged and supported throughout the
nation’s cities. The Urbana staff particularly urged that such projccts be carried out for lungcr periods of
time (fnc tu cight years) and at 10,000 schools simultaneously in grder to attempt a massive cffort through
massive commitment. ) S

For additional information concerning this report, contact:

George Giles, Associate Dean of the College of Education,.

University of Illinois at Chicago Circle, Box 4348, Chicagd, Illinois 60680

(312) 996-5641
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Collaborators

The following is a list of peuple who have had a positive effect on the initiation, implementation, and
execution of the Chicago Satellite Project. The list has five divisions in order to include cach program
component.

Chicago Project—On-Site Staff

Ms. Thelma Merchant—former teacher; director of the Chicago Satellite Project.

Richard Heinsen - a doctoral candidate in counseling at University of Hlinois Urband; assistant coordinator
in charge of rescarch and evaluation design.

Ms. Juyce Oatman  coordinator of co-curricular activities at Crane High School; coordinator of the Skills
Center.

Henry Milton chairman of the Crane High Schoul English department; courdinator of the staff develop-
ment component during 1972-1973.

Chicago Board of Education .
Albert Briggs—district superintendent in charge of District 9. \
Orpen Bryan district superintendent in charge of District 23; formerly prmupal of Cranc High Schoul.
Donald F. Collins—present principal o;élranc High School.

( o

Community oy
Ms. Earlene Lmdacy president of the District 9 Educational Coundil; served on the policy committee of”
the Project.

Univespity of Illinois at Champaign-Urbana
Dr/R. Stewart Jones—formerly chairman, Department of Educational Psychology; coordinator of the
program activities component.

University of lllinois-Circle Campus .

Dr. George Giles - Assuciate Dean, College of Education; coordinator of the stuff development component.
He is also the liaison between the UICC and the Chicago Project.

Dr. Ward Weldon - Assistant Professor of Education; directs the instructional leadership segment.

Dr. Robert Rippey—formerly Professor of Education; initiated the courses in teacher change. .
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CHAPTER 1

Introduction to the Project

Historical Review

Contrary to what a great many critics propose, the city public schools are no worse, than they were at the
turn of the century. Unfortunately, in our rapidly changing sucicty, the city public schools have changed
little since the turn of the century. This, in effect, epitomizes their plight. The large central city school systems
are composed of nineteenth-century physical, social, and administrative structures trying to deal with twentieth-
century issues. . )

Onc issue, for example, is the need for schools to address themsclves to their changing clientele. Contrary to
popular opinion, however, the concerns in inner-city schools do not differ so much from concerns found in
other schools. Whit is different is the level of intensity and higher concentration of these concerns in the
inner-city school as compared to schools in uther ehvirons. A logical inference from this line of thinking is.
that the inner-city school might well represent a model and epitome of that which is faulty in American
education. . . .

This, of coursc, is not to say that the problem has not been “addressed” in the past. Indeed, during the
curriculum reforin movement of the 1960s, the Office of Education, the National Science. l“‘oundution, and
numerous private foundations together spent billions of dollars in producing new courses, new books and
materials, and even a core of teachers trained to deal with them. If one were to step inside an inner-city
sccondary school today, however, he is likely to find little if any evidence that such massive endeavors ever .
existed. Likewise compensatory educational ventures, while having produced suome gains at the carly levels of
schooling, have often been “first-aid” trcatments that were palliative in nature and only cffective insofar as
outside funds allowed the infusion of vutside personnel (those not indigenous to the local school situation).

Itis our contention that, even in the best.of high schools, unly modest changes in the direction of effective
education have been made in the past [5 years, in spitc of the ferment within the “ivory tower.” In the

" inner-city school, the gap between knowledge and application is a chasm over which few bridges have been
built. With predictable regularity we have observed teachers in inner-city schools who vperate as though they
‘had never had a course in pedagogy or educational psychology. '

The Uniqueness of Crane High «

"On April 28, 1971, the Chicago Board of Education approved a plan for the complete curriculum rehabilita-
tion of Crance High School, a scliool which typifics the plight of many inner-city high schools in large cities
throughout the nation. At one time a technical high school, Cranc is presently a general high school in School
District.# 9, Chicago, Illinois. Two thousand two hundred students are cnrolled 4t Crane, virtually all are
Black, most come frém the bottom rung of the socioeconomic ladder, and most are students whose elemen-
tary achievement was too low to permit their attending mote highly reputed schools in the district, Con-
scquently, there is a heavy concenftrationsof students who show poor performance in reading and seem also
to have a generally poor self-image. Af the inception of this Project, it scemed dlear that both students and
staff suffered from low morale and thf;'?’;/ intercommunication among staff members left much to be desired.

The physical plant at Cranc is barelyadequate, and the School Board has promised a thorough remodeling

_of the physical facilities with spaces for a learning resourc¢ center, o day-care center, and a diagnostic skills
center. .

It seemed appropriate that a program which would ddress Rself to the needs, aspirations, and problems of
students so that they would fulfill their carcer choices\ight be a successful project. Such a project—a
Diagnostic Center and Development Skills Program-—was established at Crane High School. '

The inherent nature of curficulum change requires the time and energy of both students and tcachers.
Formulating new idcas for the classroom is an casy task, but implementing thuse new ideas requires wide-

“spread cffort and cooperation. Therefore, the new Crane Project became affiliated with the Midwest Center/
Satellite Program whose main goal is the development of the “new professional.” This “new professional,”
through special training programs, was to be academically arfd psy chologically prepared to handle inner-city
school problems. Although the other satcllites in the Midwest Center Consortium may have emphasized the

t preparation of new trainecs, the Chicago Project decided to re-educate its present classroom teachers and

Support staff toward a “new.profecssionalism” in action.

As a member of the Midwest Center Satellite Program, the Chicago Project introduced an additional seg-

ment -the university. With the addition of the University of Illinois Chicago Circle (UICC) and Urbana (UIU)

i

/ campuscs, new goals were established— ’

-
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i. ')hc contizming education of established classroom teachers;

. .2. The needed curriculum change within the university; and p— ‘

37 The formation of a forum for interdependence between the university environment dnd the local
school setting. | N e

The succeeding chapters of this report will explain the historical development, describe and interpret the

cffects of the various components of the-Project, and summarize the aspirations for its continucd success.

“The Chicago Story” :

In the carly 1970s, the new district superintendent of District # 9 of the Chicago Public Schools dedided
that Crane High School should be the fucal point of his efforts toward change. Because Crane High School
was his primary concern in improving the educational standards of District ## 9, he ang the principal of Crane
High School decided to plan for curricular and physical plant changes for the school. $hey had the support
of Cranc’s faculty, who had already begun some curricular changes, and the local school community.

It suon became obvivus that any curriculim change would necessarily include some faculty reorientation.
The superintendent then requested university assistance in the cstablishment of « center for the development
and reorientation of Crane’s faculty. This step was believed ty be an appropriate prelude to any lasting and

T

cffective curriculum change. .. L .

Some proof of the effectiveness of this approach had already Been.advanced during academic year 1971-72,

. when the Chicago Public Schools and the University of Illinois Chicago Circle campus wete jointly funded.

Together, these groups provided staff training for selected personnel from Cﬁéagu Publi¢ School districts.
(Sce Appendix J for a summary of the events and proceedings of the 1971-72program.y

At the end of that year, a mouve toward finandial support was once againnécessary. In June 4972, the
Cranc cffort received financial support from the U.S. Office of Education through the Midwest Satellite
Center at Indiana University (the funding agency in 1971-72) for the establshment of a “Chicago Satellite
Program” with Crane High School and UICC. '

A dircctor of the Chicago Satellite Project was then apgointed to coordinate the efforts of the University
of Hlinois Cirde campus, the University yf Hllinois Champa md,m{q?us, and the actual Crane Project.
The dircgtur,’vv\jth the aid of the members of the varivus components, g5t4biishcd specific responsibilities
for cach segment. Onc faculty member from UICC’s College of Education became cuordinator of the staff
development. componcent, while the University of Illinvis at Urbaria provided a coordinator for the program
development component, and finally one person from Crane’s faculty was sclected for monitoring the Skills, ~
Center. P (i

Goals and Objectives ' ' ‘
Since the Chicagu Project is ¢ branch of the EPDA, we will begin with a listing of the EPDA rationale and
Midwest Center’s objectives and then review and discuss the local project’s goals.

B
N,

. P !

EPDA RATIONALE £ :

The following statement of goals has been taken from the program guid:lincqf prb\,/id:d by the United States Office of Education,
Educational Professions Development Act, Pupil Personnel Scrvices branch for 11 *72 and '72~'73'hu5 these objectives are adapted
for the Center-Satcllitc programs. ’ . ) .

A. The undergrding objective of the Educational Professions Development Act-Pupil Personnel Scrvices Program  as with all
programs in the Burcau of Educational Personncl Development - is to help improve the quality of edulition of low-income, low-
achjlcvmg students and contribute to informing institutions at all levels of the nceds of these peoplc. The preparation and training of
new professionals who 1n turn teach others in the new interprofessiopal model i;lthc major means by which this will be accomplished.

The more, specific goals, thercfore, are: { [ .
1. 1o improve the qualifications of the trainers and supervisors who are committed to the preparation of the new prof'cssionals N
2. To train new-ffiofcssionals to develop programs which: LIy ~

. ! . e \
a. Contain colh?mntivc planning and evaluative arrangements among the univcrsily.'\sch/ool, State Department of Public In-
struction, and related comiypiti¢s-and community agencies o .
b. Train the new professionals to rdin other members of the cducational community to function together as a team
c. Design, implement and evaluate new proléssionals’ training proyal;ul—w'l}ich arc approptiate for low-ihcome atea schools .

3. To recruit and train minority group persons as trainers who will prepate thd new professional
4, Io bring about, both 1n the institution which prepares new professionals and in the systems where they function, organiuliOna(
change which will facilitate achieving the concept of a collaborative educational community for mecting the goals stated above

The above-stated goals are further reinforced by stateménts from the Educational Professions Development Act Pupil Personnel
Services Programs.

g h3
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5. Pupil Personnel Service workers should not continuce to work only in their traditional specialist arcas, such as assignir}g assessment
to school psychologists, vocational guidance to counsclors, health service to nurses, and community scrvices to social workers

6. The new professional specialigt ought to be concerned with and competent to deal with a variety of nceds fclt by the teachers,
students, community and syftem while working with other specialists. ',

B. The new professional should a developmental and preventive model for human growth and development.

C. Role changes of Pupil Pcrson:l;gﬂ‘:orkcrs should be reconstructed by focusing on the actual behavior of the pupil personnel

S worker-rather than his professidnal title, affiliation, or position. .

D. The cultural gap must be bridged between students, professiunals andfor para-profcssionals who arc educationally or culturally

different. T, .

. v

L

After a critical review and analysis of the EPDA rationale in conjunction with the broadly defined nceds
o . . . . . . .
of cach satellite, the Midwest Center developed the following objectives which were approved in their
present form by cach satellite. The agreed upon terminal objectives were:

£

MIDWEST CENTER TERMINAL OBJECTIVES

> 1. Alteration of the training programs in universitics which prepare pupil pessonnel workers in order to inflience the changing of
pupil presonnel services offered at the school level T ’
a. Lo have cach satellite preparc a prospective new degree program or specialization which could be adopted in its university,
which would qualify as a training program for the “ncw professional” as defined in the EPDA rationale
R b. To have experimental or pilot courscs developed by the satellite staff which logically relate to the EPDA rationale, and have
been proven cffective in teaching the skills, concepts and attitudes the courses seck to provide .
c. To have cach satellite dcyclop pilot courses of instruction which arc closcly related to the practical problems that face inner-
city schools - ’ -
) d. To have the university component of cach satellite incorporate into its present degree program a coursc that dcals with
8 cultural awareness, decision making and planned system change : S PR
« e. To have the State Department of Public Instruction (SEA) adopt the requirement that a course that deals with cultural
awarcness, planned system change and data-bascd decision making be required for certification in PPS and Schooli Social
Work for inner-city work
f. To have ¢ach satellite be able to support the decision it has made with valid data; to have it sccure evidence of the results it
-has achicved and evidence of the effectiveness of its strategies

iven the needs assegsment approach to gencrating and evaluating objectives, the specific objectives of the
- Chikago Project have remained open to change and modification. Tn,order to unify our cfforts with that of
EPDA and the Midwest Center, we have continuously reevaluated the objectives of the Chicago Project. The
stated objectives which follow represent the final form of that ¢volution.
* We have divided our objectives into three continuous, yet siultancously operating, arcas: organizational
development and renewal (the system changing), staff development, angl program development (the positive
results of the system and professional changing). \ . ‘

.
.

Chicago Satellite Objectives and Activities
1. Organizational Development

A. Creation and promotion of the educational community concept which consisted of new forms of
university, school, and community cooperative planning related to problems of schools and needs
of students. o 2

A .

B. Implementation of a Diagnostic an(g Sk/iils Development Center. This is to be a'vehicle for collabor-
ative planning and progranr developmént by all to specifically perform rescarch, program deyelop-
ment and evaluative functions. (1) Provide a leadership role in developing new approaches to dssess-

‘ ment and lcarning asdt relates to the needs of black students; (2) experiment with new approaches
to skill and carcer development; (8) provide support to teachers, administrators, parents in program
planning through consultation, pre-service and in-service training; and (4) include all components
(students, parents, teachers; administrators, university personnel, and community leaders).

! v

C. Integration of project activities into existing structures and resources of the educational community
(institutionalization). - :

o
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. ”l 2. Staff Development . T .
) A. Development of new kinds of human resource specialist who (a) would be skilled in problem
: v solving in individual and group situations, and (b) who become skilled in areas generally considered
- the primary redponsibility of the various Pupil Personncl Services workers.
B. Faculty ori on as a prelude to cffectively changing curriculum to make the school relevant
L to the community it serves—

Staff Development Activities and Courses
During the 1973-74 school year, a series of three tuition-free courses were offered by UICC in conjunction
with the Satellite Project. The three courses offered to teachers on-site at Crane High School for credit were
selected because of jmraggngruence with the aims of the Midwest Center and with Satellite Project goals.
Each course emp Galkc facet of the process by which educational innovations occur in urban schools.
++Education 3 L’,ﬁ% ) \
o Curriculum, . bn, and Evaluation in Urban Education. .
' A laboratery-discussion course: emphasizes the changing role of education in urban socicty and the
implications of changes on curriculum decision making, design, instruction, and evaluation.
Education 331 :
Improving Learning Environments
. Development of the basic skills and the understanding necessary to bring about productive changes
in a.school system. The skills are developed in conjunction with that of a plan for improving a
L specific learning cnvironment. The consequences of change in the school as a social system.
- Education 432 .
SR ReQurces and Methods for Instructional Improvement .
VR A course offered collaboratively with arca schools to develop an understanding of available
resources and methods for initiating innovative plans for in-service instruction and program y
development. : !
Emphasis is on.an understanding of the public schvol.system and the ways in which its various components
interact. (Detailed objectives and cburse descriptions can be found ift Appendix B.) Although cach of the
_+.  three courses fas its own particular subject matter (as indicated in the course descriptions), the case studics,
student projects, guest lectures, and student progress.reports to the entire faculty of Crane High School
followed a year-long pattern which began with the initiation of innovations, continued with the management
and maitenance of such innovations, and concluded with a consideration of the ways in which such innova-
. tions are intended to spread from one school (or one ared of a school) to others. ’ : '
Thesc courses are existing ones. If new ones are to be developed, they would be ones which deal with the
same issucs of the preparation and management of cffective learning environments within urban schools. How-
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rocess in a way that is designed to be helpful to the operation of the entire Satellite Project in Chicago.
result, the actual classroom experiences of the faculty members enrolled necessarily are different from
se of students who have taken these three courses separately (rather than in an integrated year-long

. $equence designed to undergird and reinforce the establishment of specific educational innovations at a

specific urban school). The studerits to whom thesc three courses have now been offered are famiiliar with the
mstitution which will play the role of host and sponsor to their innovations because they have becn employed
at.Crane High School in imporlant profcssionil capacities for substantial periods of time. Thus, the innova-
tion strategy which underlies the entire Satellite Project is not one of invasion in which outsiders come in and
tell the practitioners how to run their school. The 'strategy is rather one of coalition; the insiders know the
. school and its functions intimately; the outsiders know the innovations and innovation strategies well enough
to be very valuable resources. In the process of teaming up with practitioners, the University professors and
_lecturers become knowledgeable about the specific circumstances in which proposed .changes must occur.

-+ There arc important pay-offs Tor both groups. Crane High School faculty members gain the satisfaction of
seeing their own plans for educational improvement implemented in ways which.help students. University
faculty members gain addjtional expertise in the process of aiding.changes to survive and {lowrish in urban
schools. . . C ‘ “ .

Y
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3. Program Devclopr‘ncnt o - ‘

i A.  Self-rencwal at Crane High School-=improving attendance, and achievement, decreasing number of
drop-outs. ' e
B. Adoption of Diagnostic and Instructional Skills Center for faculty reoricntation and currif\llum

. ., . rchabilitation. . AN ° -
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., the focus of .the offerings of these three courses at Crane High School emphasizes the educational innova-
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C. Development and utilization of new approaches to assessment and learning as it relates to Black
students’ skills and career pursuits. One aim is to change our system from a selective one that
rewards and finally graduates only the more able students, to one which develops each individual
to his fullest capabilities. - i : .

D. Development and testing of new courses to become regularized at UICC and UIU.

Organizational Development T

In order to meet the primary goals and objectives listed under organizational develupment, an attempt is
being made to develop new forms of university, school, and community cooperative planning related to the
problems of schools and the needs of students. New programs are being developed to train new professionals
and human resource specialists. ' :

These new professivnals are to perform services as trainers, developers, and consultants, as well as provide
direct services to the schools. Theory, practice, and energy have been directed towdrd creating new kinds of
staff members for urban central city schuuls—staff members with growing suphistication in the areas of cultural
awareness, assessment, problem solving, and evaluation. Such staff should understand the process of change,
how it affects a school, and how change can be brought about efficiently.

Program Development Goals . . .

The ultimate ubjective of the Chicago Program is the adoption uf a Diagnustic Skills and Staff Development
Center into the regular program at Crane High School. The Center represents both a physical setting and a
group phenomenon. It is not the usual remedial reading program but rather an experimental training ground.

The Diagnostic and Skills Development Center will serve as— .

- 1. The catalyst for the integration of resources of the total educational community
2. A mechanism for providing a total integrated package of pupil pessonnel services to high school students
3. A training ground for a more complete involvement of teachers in social, educational, and vocational
training of students. .

The Center offers both staff development services and student personnel serwices. The staff development
services'are aimed at developing new kinds of human resource specialists called “instructional lcaders” - class
room teachers of a special kind, skilled in problem sulving in individual and group situations as well as in
other arcas previously considered the prime responsibility of the various pupil persunnel scrvices workers.

Program Development Activities

The premuse of the Diagnostic Skills Center is twofold. (1) A new professional teacher is needed to cope
with the problems of Cranc and similar schools. (2) If a student sces a school working to ihéct his needs, at
tempting to ascertain his likes, and building a unique program for kim, he may attend school on a more .
regular basis, give the teacher an opportunity to help him develop, and, in time, see the need for skill
development. . :

While the aim of the overall Project is to improve the basic skills of all Crane pupils, limited funds and
personnc"l required that cfforts be directed at a specially sclected target group. Experience thus gained could
then be expanded to embrace more and more students in the ycars ahead if our initial efforts prove successful.

The preparatory phase of the Project was accomplished during the 19727 academic year with the help of
Urbana Counseling and Educativnal Psychology Staff and UICC. As a result 6Lthis vicwpoint, a steering

_ committec reflecting all elements of the school was appuinted. To initiate committec action, the Urbana staff
. prepared several working papers tu provide structure and clicit aims and priorities for the work to come.
Selecting personnel for the Skills Center group became the first task of the staff and the steering committee.

Eight teachers were approached and asked to volunteer their services-two cach in English, mathematics,
science, and sodal studics. These disciplifies'were sclected becausc they were the core subjects for all students
except the disabilities and honors classes. The feeder clementary schools in the district provide Crane admin
istrators with a varicty of information that is used to initiate program students at Cranc. The Urbana staff
was led to belicve that sclgcting these four disciplines would yield the students labeled “average” in terms of
the total Crane student population. In reality, this was not the case; these four subject arcas also yielded
another student population considered below average as based on standardized reading tests. Thus, the
students in the Project were thirty (30) randomly sclected students from the “average” population (designated
at Crane as “regulars™) and thirty (30) randomly selected “below average” students (designated at Cranc as
“essentials”). :

The eight Project and threc steering committee teachers (“Hi Impact Teachers”) enrolled in a specially
designed section of Educativnal Psychology 449 -Independent Study. The enrollees spent a weck in study

at the Urbana campus in Junc 1973. The workshop was designed to familiarize the teachers with the avail:

. able University resources, both in terms of personnel and informational sources. An attempt also was made to
: )
)
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introduce the teachers to certain psychoeducational concepts and provide an atmosphere in which the ob-
jectives of the Project could be developed in a couperative effort by both the teachers and the Project staff.

During the remainder of the summer, seminars were held at Crane approximately every two weeks in an
attempt to develop strategies tu implement the stated objectives. (See Appendix I for DISC objectives.)

I he behavior-control model of teaching was adopted as the interpretive framework for the in-service training
of these Hi Impact teachers. This model was sclected becaus€ it accommodates systematic rescarch, flexibility,
and decision muking. ’

The adoption of the behavior-control model of training led to the formulation of the following intentions,

, Which served as the course content for Educational Psychology 449, Urbana campus (Hi Impact training
seminar).

Intention ¢ 1—-That objectives should be deyvcloped in such a manner as to focus on measurable student
behavior. ) ,

Intention 5# 2—That in instructional planning, tcachers take into account the rcadincss of students as a
central issuc. ’ ey

Intention ¢ 3—1hat teachers be helped in developing “lesson plans,” primarily those which are structured
and sequenced in ways which are more apt to achieve the stated objectives. .

Intention F# 4—That teachers devise means of promoting interdisciplinary approaches (e.g., through the '
blocking* of students) in urder to facilitate better communication among teachers and between teachersand
students. B

Intention ¢ 5—That ways be developed to adapt instruction to differences among students in‘aptitudes,
backgrounds, and interests. _

Intention F# 6—I'hat the curriculum be made more in tune with students’ existing problems, aspirations,
and interests. ' ' '

Intention 5 7—That students tutoring uther students be used to enhance cognitive growth and leadership
skills. .

Intention F# 8—That teachers become more intelligent developers and consumers of instructional materials,
both teacher-made and commercially produced.

Intention F# 9—That instruction in reading be a major emphasis within the total project.

Intention 5% 10—That instruction in mathematics be a major emphasis within the total project.

Intention 5 11—That teachers gain 4 broader perspective of evaluation and develop cvaluative skills in

- classroom settings. o : :

Intention F# 12—That systematic observation and feedback to teachers be used to modify teacher’s
behavior in the classroom. . \

Intention F# 13—That teachers initiate programs of actiun to improve students’ self-cstee, reduce alien-
ation, increase the sense of personal puwer, and build better attitudes toward the schoul, teachcrs, and pcers.
_These *intentions,” their procedures, criteria, and management will be taken up in detail in Chapter 1L

“t

Cew

‘BI;)‘ckmg in this scnsc refery to the arrangement whereby the two classes of experimental students would remain together throughout the
day. : '
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CHAPTER 1l
> Staff and Program in Action

The “intentions” Ilstcd in Chapter I will serve as the j'o‘cfxs fur{thls chapter as the preliminary objectives
designed to direct the summer workshop for Skills Cc;itcr tcachtrs. As you will recall, the Shills Center
teachers were trained in a workshop at the Urbana campus (Ed Psych. 449), the urigindl intentions were
tu provide the direction for their workshop activitics and-were to help the teachers and staff formulate
their terminal objectives for the daily activitics of the Diagnostic and Instructional Skills Center (DISC).
(Sce Appendix I for a statement of these terminal objectives.) Since DISC provided the training ground for
testing Project teachers’ growth toward greater ceffectiveness, the studies, activitics, and decisions made by
these teachers and their instructors may offer the most cumprehenswc view of the Project in action—at
lcast of this one component.
Basically, each intention will be discussed as it relates tu each of three factors—the University Project
staff, the Project teachers’ behaviors, and the Project students’ behaviors. In a sense, the factors are hier-
dl'ChlLd“) placed in that, ideally, the activities of the Project staff guide the teacher bchawors, which in turn
affect the student behaviors.
Information herc has been adapted frum a document prepared by the Urbana Staff, entitled “An Evaluation
of the Diagnostic and Skills Development Component of the Midwest Center/Satellite Project.” Readers who
want morc spccific information on this cumponent are advised to request this document from Dr. R. Stewart &
Jones, Educational Psychology Dcpartment University of Illinois, Urbana . . P

Intention 1-That objectives ahuuld be written in su&.h a man;ler “as to fucus un measurable student behavior, %
Rationale -/ } A
While there are sumc difficulties and costs aawuatcd withi the usg Of-behavioral ub_]LCtIV(.S, teaching cannot
proceed véry fdr unless we have a dear notion of exactly what we hupc to accomplish. It.s by fucusmg on
student béhavior that we are able to ascertain if our }.,()d.]S/()b_]LCtIVCS are clear, attainable, and, most im-
portant, jaavc been attained.

Transactions and Activities” senereesmesevieseis o vescue - emcessd

1. During the summer wotkshop, the teachers were instructed in identifying and writing behavior objectives.
A learning guide was employed gs the major teaching material, Its content was based upon. Dell,
Individualizing Instruction; Anderson and Faust, I,ducﬂ‘f"ﬂl‘fsycholoqy The Sdence oflnstructwn
and Learning; and Gronlund, Slating Behavioral Ob]( é}wcs for Classroom Instruction.

2. During the school year, onc focus of the observations AQd fecdback has been. the consideration of the

~ following question: “What student behaviors were you tiying to generate?” (Appendix D, Teacher
Observation Instrument) -

3. Informally, the requisition of educational software has been discussed from a perspective of student
behaviors as related to objectives. o

a— o

Outcomes
1. The gundc for writing behavioral objcctives was completed to varying degrees by thc individual teachers
duc to time constraints of the workshop. Tht tcachers were asked to complete these learning guides
during the colrse of the summer. No formal follow-up was initiated by the project staff concerning

the completion of them.
2. While still in the workshop sctting, the behavioral ub]cx.uve format was parually emplouyed in the

writing of the first draft of the “Project Terminal Objectives.” (Sce Appendix L) .
3. A small number of Project teachers completed. instructional un\ s whith were built around. measurable
student behavior. s~

4. While the list of ubjectives may havc been overly ambitigus in chompassmg a wide tangc of behaviors,
the list that was developed did indced scem to reflect the major concerns of the tcachcmand adminis-
trators, and secemed to the Project staff.aims whose attainment would best indicate success of the Project,
It was on the basis of these vbjectives that the Projectﬁaff devoted its major efforts toward teacher
improvement, and they are used throughout this rcputuas the structure for Project objectives that we
have attempted to evaluate. Moreuver, our rccummcnddnons for the next year(s) of the Project are
focused upon thuse ubjectives. dccmcd both important and feasible but whose attainment was un:
successful or only partly successful.

’ Y .




Suggestions . . ]

1. All Project personndd should reassess the content and value of the fearning guide on hehaviorgl objectives.

It the guide 1s deemed uselul, then the Urbana staifl needs to monitor the teadhers’ work with the learning

guide to the point of mastery ¢ )

Lhe Urbana staff must develop strategies (within the framework of 4he coaction modcel) that will allow

them to work nure closely with the teachers to-- s

a.  develop positive attitudes toward long-range instructional planning

b. actively seck interaction with Project personnel when initiating instructional plans

3. Fhe Urbana staff should encourage the Crane teadhers to assess their insttuctional plans prior to teaching
using “What student behaviors am [ trying to generate?” as a form test. :

4. lhe written and oral feedback prepared for Crane teachers should contain more ¢cmphasis on measurable
student behavior. - ' *

o

. . .
Intention 2=That in istructional planning, tcachers tahe into account the neadiness of students as a central

issuc.
’ - ) K

W
b

Rationale .o > : :

A student enters a cass with particular skills, knowledyes, feclings, v ways «;f“g)ffrﬁn quired from
previous instruction or inditlental experience. These entry-leved characteristics of studen{¥ &2 the building
blocks of new fearning, 'l'lfcy are the materials which the teacher must work with, add to, or dovedop in order
to achieve his objectives. Additionally, the fact that students do differ in readiness requires teachers to consider

. some form of individualized instruction to maximize the completion of instructional objectives.

N

Transactions and Activities )

1. The summer workshop contained o presentation ouantering behavior of students. The material on inter-
preting standardized tests was considered to be of sccondary importance when compared to the usage
and interpretation of informal reading inventorics and content-oriented pretests developed by the
teacher, The high degree of variability amoug .Slll(lt.%w.lb discussed in making a case for individuaized
instruction within the workshop and was also consi Cred to lend support to the readiness intention.

3. The readiness and vafiability patterns of Crane adoleseents in particular were discussed by reporting the

simple analyses of a pilot'group of Cranc students who had tdken the School Questionnaire and the

Lucas Reading-Decoding test. The discussion of the School Questionnaire indicated a diverse pattern of

studeht readiness in terms of such factors as sclf-csteem, psychosomatic symptoms, locus of control,

need achicvement, and attitude toward school. The discussion of the Lucas reading test indicated a wide

range of ability in dealing with word attack skills. ¢ . ’ .

L he Ushana staff encouraged the Crane teachers to indude pretests when writing their instructional units.

During the summer the Urbana staff shared informal reading inventories (i.c., Temple-Betts IRIand San

Dicgo Quick) with the English teachers in the Project group.

6. ‘Throughout the schoul year, one focus of the observations and feedback has been the consideration of
the following question: “How was the observed lesson rglattd to the pretesting of the students?”

7. In the summer workshop, the focus of the work on pretestimg/readiness was that this would cnable

students to have successful Cognitive cxpericnces; that a match between instruction, materials and entry

behavior would'create success experiences for the students. .

8. Throughout the ‘year, the Urbana staff has encouraged the Project teachers to develop instrimtional
plans which contain varicty, require the student to be an active fearner, and ar¢ challenging from o point
of view, of arousing curiosity. _ : <

N .

ook

Some Outcomes . - - .

1. Ihe English teachers in the Project tested Project students with the Durrel Listcning-Reading Serics,
Advanced Level, Form DE. Whilc these resuts are known, they have not been relied upon by the other
‘Project teachers, o .

2. Onc Enghish teacher began building ipstructional actjydties for individual students baséd on the Durrel]
test results. : N ,

3. One of the math teachers if the Projec t initiated pretesting in the arca of arithmetic computation. Ap-
proximately once a week students work on computation materials related to their hretest results.

4. One of the science teachers in the Project uses a pretest approach in a somewhat unique manner: the
pretest serves as 4 fearning guide for cach individual student to complete the required work.

1

Suggestions . e oo
1. Ihe Urbana staff will need to help construct and encourage the use of feadiness testing when working
with teachers on their instructjonal units. \ . ’ .
Q . 8 . .
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2. Scrious consideration must be given to developing strategics that will promote communication of
readiness/pretesting of students to all Project teachers (i.c., sharing reading test results with all Project
teachers), .

3. Emphasis should be placed on using the readiness test results to tailor the instructional units.

Intention 3—That teachers be helped in developing lesson plans, primarily thuse which are struwtured and
sequenced in ways which dre more apt to achieve the stated objectives. ~}
Rationale .

While few studies have addressed themscelves directly to the cffects of lesson planning per s, there is con-
siderable evidence that the well-organized teacher with a clear instructional sequence and a well-structured
“set of learning experiences facilitates not only greater achievement but more favorable attitudes on the

part of students.
Initial discourse (i.c., the summer workshop) was based vn long-range instructional units with little dis-

cussion of lesson planning. It was only after classroom ubsenvations had actually begun that the Urbana staff
realized that they had overestimated the teachers’ facility in day-to-day planning. ‘

L3

Outcomes . o

Three of the eight teachers presented plans as a part of the Ed. Psy. 449 seminar. Two others presented in- |
formal discussions of planning at staff meetings carly inthe fall semester. It was the general impression of the
Project staff that, except as an academic requirement, long-term lesson planning did not take place. In the
short term there was evidence of some daily planning in that the teachers in the main had clearly in mind
topics to be presented. However, rarely did the sequencing of cventiin a class indicate any kind of intro-
duction to the material or suinmary at the end of the period. :

Congrucnce ‘ .
While the dearth of formalized lessont planning is probably a universal condition in the American high
school, it was hoped that these teachers would develop innovative activities albeit not spelled out in great

detail in advance. Indeed, as the year progressed, there were evidences of an increased attention to class-
room operation.

Suggestions’ . - -
1. That teachers contract for a given number of obscrvations in a school year and that lesson plans serve -
-as the “entry ticket” for the observation.” P :
N 2. That the Urbana staff provide sainples of d varicty of lesson plans s well as a rationale for the various
components-of a lesson. " o o )
3.«That demonstration lessons based on careful planning be given for Crane teachers and that these lessons
be videotaped for analysis and digcussion by Project geachers and the Urbana staff.  _
4. That Cranc teachers be encouraged to videotape sclected lessons based un step-by-step planning, pro-
cedures for analysis and discussion. ‘

Intention 4 That teachers devise.means of promoting interdisciplinary approaches in grder to facilitate
better communication among teachers, between teachers and students, and alnong students.

Rationale - ,

Interdisciplinary teaching offers greater opporthity to capitalize upon the interests and strengths of in-
dividual students. Additionally, a major factor jn determining the schools’ social cimate is the kind of
refations which exist among pupils. FThe morc pusitive the schools’ social climate becomes, the greater the
opportunity for increcases in content and collateral lcarnings. Thus, both teachers and students should have
the realization that in addition to specific skills, the total development of the student is a concern of the

" school. Indeed the most urgent problems facing Cranc students—society and its institutions (including the
school) cannot be solved within the narrow confines of a single discipline. It is part of the responsibility of
the schoo} to help students understand the nature of these problems, varivus ways in which they can be
attacked, progress made and (6 be made, and the role of the individual citizen in helping sclve such problems.
Furthermore, basic skills are essential for progress in every discipline and cross-disciplinary unit. In a sense,
every teacher is a reading, speech, and math teacher. ‘ ' :

y

&

Transactions and Activities

. 4 . . . . ' ,4 ' -
1. During the summer workshop, the following issues were discussed- . -
a.Instructional plans should be developed that would promote in-class interest grouping, and grouping
[ . . ,
for the completion of Project work. <& o

b.  Games and simulation activitics which promote interstudent communication.
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2. The Urbana staff assisted the Project teachers in selecting curriculum muaterials that promoted inter-
~student communication.
3. During the school ycar, interdisciplinary suggestions have been provided s written and oral feedback
+ to teachers, e.g., un nuinerous vceasions in observing Project lasses, attention was called to opportunities
for cross-disdiplinary activities. For example, when sodial studies teachers needed maps, it was suggested
. that they ask the English teacher to have students write to various cmbuassies in Washington to secure
opics. The science and math teaddiers were encouraged to get together on g unit such as the new metric
1w system. Time was provided in staff mectings for any Project teacher to describe what he was doing in the
" hupe that his communication would lead to cooperative eflort or to projects that would cut acruss

disciplinary lines, and on vne occasion a list of topics was developed, such as ccology, that would likely

lead to such activity: .

‘Outcomes

1. +Onc mstrm.tmndl unit was written which combined socidl >tud|es and English in the studf of ethnic
< groups. .

2. Two field tfips have been taken whicli were the focus of some altivify in sucial studics and English.

3. Interest grouping and grouping for the completion of Project work was noted in the classrooms.

4. Games and simulation activities were purchased and used by the Project teachers, espedially in social
studies,

5. A Gengral Questionnaire to Evaluatc the Skills Center (Appendix G) was administered to'all Skills
Center students during March 1974. Onc item (3C) asked the students to. rcspond (yes or nu) tu the
statement, “I like being grouped with the samg students in all my classes.” Of ¥ie 32 students who
responded to this item, 19 indicated “yes,” while 13 indicated “no.” Thus w\fh thc mdjunty favored
“blocking,” a large number of students did not.

6. Item 13 on the Student Questionnaire asked each student to rate his Skills Ct.nu.r
on the folluwmg “Students are often allowed time in class to talk amon,
what they are learning.” Results indicated that the Skilis Center teachers
(p- < 05) on this item than werc the control teachers. S '

) 5‘{‘ "uS‘uggCStlons T o ) E 1 . . o]

1. Solicit models from the teachers themsclves, and perhap§ actually try some team tcachmg or cxpdnd the

~ ficld trip cohcept so that teachers from two different disciplines travel on thetbus with the students.
2. Have teachers identify some basic concepts and encuurage them to work_]omtly on them.
3. Continue sucial activities w:th the group of teachers, where thc.) can air tﬁcnr views in .« more relaxed
atmosphere. ;
Develop bruad-based units such as “The Study of Human Problems: Quahty of Life in Urban Chicago.”
. The Urbana staff should promote discussion with the University of Hlinois secondary education staff

about the types of curricula which promote inter- student Lommumccm(m

r control teachers
selyes in groups about

ere rated significantly higher

il

Intentzon 5-That ways be developed to adapt instruction to dlffcrcm.es dmun;., studcnts in aputudcs back-
= grounds, and interests. . :

Rationale

Bcfore one talks about individualized or dddp&lvc instruction, he should know something of how c<hildren
differ and the degree of le‘ldblllty to expect in a classroom.

1. Pcuplc vary greatly in gencral ability. A random group of MO ninth graders would be ¢xpected to range

in mental age from 8 to 20 with only about 16 of the 100 being at the mental age of 14.

2. Students’ achievement lovels show 4 similar wide range. In reading, for example, the grade-level spread . *
observed from testing was from the second to beyond the ninth grade’level (in the Project group),
and the bottom level in fact may be lower than that. ‘

3. Onec louk at the group presents the spread on the dimension of physigal dcvclopmcnt height, weight,
strength, ctc. More subtle but nonctheless present and important are dlffcrcnces in levels of cnergy,
health, and sensory acuity.

4. Pcrhaps the most often overlovked difference among children is in the area of interests. While students
of a given age have sume predictable common mtcrests, they du on the vther hand have many individual
interests, and many of these are never discovered via the standard high school curriculum.

Now 'these differences can be viewed in two ways by the schpol andl teacher. One way to look at them leads
the educator to attempt to reduce varmblllty Teach cvery oné the same thing and measure the success of a
program by the compression of deviation in both cognitive and affective traits. That is the way most frequently
tried, even though such attempts are doomed to failure at the start. The other way to look at differences leads

»
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the school to attempt to increase variability by adapting to differences: playing to strengths with equal or
perhaps greater force than playing to weaknesses. The results are measured by cxpansion of deviation (within
the limits tolerated or required by society, of course).

. Transactions and Activities .

1. -Considerable discussion in the summer wurkshop revolved around the matter of individual differences.
Previous test scores from the year before had indicated a range of reading frum the adolescent who was
virtually a nonreader to thuse who were excellent readers. It was observed that for every 1,000 entering
students at Crane, only 200 were still enrolled four years later, and failure to employ adaptive instruction
was likely a major cause for this attrition. It was also noted that sume teachers were still aiming instruc-

_tion at a few Crane-students who would go on to college, a practice that at the present time seems very
unrealistic. Various strategies fur providing for individual differences were discussed. These included
(1) within-class subgrouping; (2) using a varicty of different materials in a given class; (3) pretesting;
(4) individual progress reports; (5) remédial instruction; and (6) diagnostic testing.

2. Beginning with the summer workshop and continuing throughout the school year, the Urbana staff has
formally and informally encouraged the Project teachers to look for the strengths of the students and
build upon these strengths (i.c., to take the perspective that pretesting identifies a student’s strengths
rather than his weaknesses). ‘ '

3. During the workshop there were formal presentations on—

a.  typesand ranges of variability that exist in a classroom—presentation

b.  writing instructional objectives L, .

c. tedcher and student roles in individualized settings .
d.; pteparation of lcarning guides which facilitate individualized instruction
c.  tybes of evaluation which facilitate individualizéd instruction

f.  classroomm organization in the individualized mode. .
o 4. During the course of the workshop, the Project teachers wrote terminal objective ¢ 4 which was to .
. reflect some of the concerns of individualized instruction. '

5. As the workshop drew to a close, the Urbana staff encouraged the teachey$ to incorporate one or more
. aspects of individualized instruction into the development of their instpactional units. .
6, At an informal level, the Urbana staff has encouraged the teachers to purchase software which ‘would ’
facilitate individualizing instruction. L
7. The Urbana staff has prepared a six-page memorandum on the individualization of instruction far the
_ Cranc Project teachers. - : ‘ '
- 8. In responsc to Project terminal objective 4-3, onc English teacher split her class intu two groups with
cach group participating in the school library once per school week. The teachers’ rationale for this
work is as follows: . ' " '
“Through the sponsorship of the Librarian we were able to inaugurate an Enrichment program this
year by dividing the Skills Center class, letting cach spend a period a week in the library. By this we ’
were able to reinforce and present certain skills taught in English 1. o
“This innovation has been cffective by bringing students close to the source of rescarch and reading. .
It has further helped overcome negative attitudes; i.c., “Don’t go to the library - you gotta be quiet an
you can’t do nothin’ ” or “Don’t go. Libraries always cost you money, man!”" Checking out buoks d{cds\
not necessarily cost money if the due dates arc watched and the student learns to usc the book, not |, ~
lose it..Because of this treatment, book repurts were done each month October through June using
books exclusively from the Cranc Library. . e
tSkills Center teachers received much cooperation from the Librarian in this program. Film's were,
shown and an assistant librarian prescnted the use of the card catalog and other, source material and
their, uses and demonstrated vutlining and notetaking techniques together with construction of
bibliographies. This was used as an adjunct in teaching such skills as (1) gathering facts, (2) getting out
the main idea, (3) selecting a topic, (4) drawing up an outline, (5) selecting proper materials, (6) note-
taking, (7),making notecards, and (8) writing reports. The regaaining students in the room were given
greater exposure to pick up on skills previously taught to th@ntire class; such as, oral reading - plays
in particular—grammar drill, Ietter writing and filling out applicatiohs, and vocabulary building.
“In this attempt to get the student to ‘turn on his mind’ in 3 place he could become familiar with
and-at homie in, we discovered that students do read when they dre close to materials that arc not only
available but interesting as well and when performance is expected of them. Higher utilization of our
own library in turn encourages a greater use and, therefore, a greater bencfit for our Cranc students
throughout their high school careers. This program will be assessed and developed further for next year.” .

~
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1. During the March 1974 testing, the control students were given a General Questionnaire about Crane
High Schoul which had several items in common with the questionnaire given the Skills Center students.
The Skills Center group indicated more frequently that their teachers were glvcn more individual help
than the control students (p < .05).

2. In the carly spring the Project teachers have agreed that the student population for *74-'75 should be a
truly random sample rather than a random sample from the two ability groups (regulars and essentials)
which comprise the present sample of students. Along with this, the Project tcachers have informally
agreed to fucus more attention on individualized instruction during the school year *74-°75.

Suggestions

1. Al pchUnncl connected with the Project nccd to share in the dedision as to whcthcr individualizing
instruction is the preferred instructional mude for the project. If the answer is “no,” the preferred mode
will nced to be determined, as well as a determination of the type of support which can be provided by
the Urbana staff. If the answer is “yes,” then suggestions 2-4 should be implemented.

2. During the summer of '74, the memorandum on individualized instruction should be given to the Project
teachers to serve as the initiator of discussion on this situgtion. Once the Urbana staff and Porject teachers
arc communicating fecly on this tupic, the teachers, on an individual basis, should list the lmpcdlmcnts
that they feel stand in the way of individualizing instruction.

3. During the remainder of the summer and throughout the school year, the Urbana staff and teachers should,

work on a one-to-one basis in an attempt to solve thcsc impediments. -

Intentwn 6 -That the curriculum be made more in tune with students’ existing problcms, aspirations, and

interests. .

Rationale % oy

Two levels of relevance need to be considered i in | the rationale. First, rclcvancc frum the stance that students
are more ready to respond to material which meets their, .qjeeds, fits their already established interests, and will
capitalize upon their strengths ( cdgnmvc affcctgvc psychomotor). At a broader level we need to cunsndcr the
skills and attitudes that a studcnt requires to be a functioning member of society.

Tranisactions and AC(ivities
1. Obscrvations during the preparatory phasc revealed what appcarcd to us tu be a clear dlscrcpancy bc-
tween curriculum and.needs of Crane students. Since this whole matter of re]cvancy scemed related to
so many of the objectives that the teachers themselves agrccd upoun, vur activities in this area became a
major part of our work. All the sub_|cct -matter experts in the summer workshop focused upon this
theme. :
2. .Dunng the summer workshop, the Pruject staff, capitalizing on a a bricf ana.lysns of the School Question-
naire, Ohio Vocational Interest Survey, and Lucas’ Reading- Dccudmg Test, made the following suggestions
rélated to relevancy— -+
a. that Crane studcnts should receive counscling and teaching based on uu.upauonal and wcatlonaj
information -
b. that the pro_]cct shuuld have as an cmphasns the skills of reading, writing, and oral communication.
~ This suggestion led to the writing of Project testhipal objective ¢ 6. ‘
3. Interaction between Project staff and Crane tcachers in the workshop setting led to the inclusion of
basic arithmetical skills under the umbrella of relevancy. Thls manifested itself in the writing of Project
terminal objective Ff 7. .
4. During the workshop, the Project teachers wrote terminal objectives ¢ 5, 8, ## 10, £ 11, which thcy -
felt would reflect important aspects of the relevancy issue. (See Appendix I.) o
5. The Urbana staff invited secondary subject-matter experts to the workshop to share their views of in-
structional relevancy with the Crane teachers. .

Outcomes -

1. On the basis of data collected from the teacher ubservation instrument, one might conclude that
not unly did the Skills Center teachers use a greater variety of instructional techniques, but the ones
they used were myre “interest inducing.” In mdkmg such a gcncral zation one must keep in mind that
the control tcachers were categorized on this item only seven times while the Skills Center teachers were

,observed and categorized on 45 different occasions, which, in itself, would allow for more varicty.

2. On a second item of the Teacher Observation Instrumcnt tﬁe obscrvcr gave a description of the multi-
media’behaviors of the tcacher being observed. Basically,, the same conclusions with the same reservations
would apply here. while the Skills Center teachers were ohserved using a much greater varicty of multi
media behaviors, the variety came through 38 (rather than 5) periods of classroom observation.

.
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‘3. The Student Questionnaire included six items which dealt either dll‘e&.ll) or indirectly with vancty/
relevancy/interest. The Skills Center teachers were rated significantly more favorably (p < .05) onitem
10 (“My teacher asks questions that cause us to think about things that we have learned.”) than were
the control teachers. However, the control teachers were rated significantly more favorably (p < .05)
on two items: 33 (“My teacher often repeats almost exactly what the textbook says.”) and 35 (“My
\ job is to copy down and memorize what the teacher tells us.”).
" 4. Other items on the questionnaire did not reveal significant differences.

Suggestions
1., Objectives 5, 10, and 11 would indicate that it is necessary that all Project personnel consider the
question. “Can the focus of instructional dctivity at Crane extend beyond the four walls of the bulldmg"”g
A part of the answer to the question would seem to rest upon the darification of the roles of community
within the school and school within the community (e.g., parents and other individuals in community
serving as resource persons; teachers entering the community to locate agendies and projects to which
they could extend their instructional activities).

Intention 7-That students tutoring other students be used to enhance w;,mtm. growth and leadership skills.
Rduonalc '
A survey of the literature indicates that tutoring lmpruves the skills of the tutor as well as the one tutored
and positively affects the sclf-concept of the latter. It was also felt that tutoring may promote a view of

relevancy to education when Crane students use their skills to work with students in other educational or
community settings. - ’ -

Transactions and Activities

1. Dunng the summer workshop, many discussions were held incorporating the information reflected in
the rationale, A$ a result of these discussions, the Project teachers wrote Project terminal objective
9.1 N
9.  The student will develop qualities of leadership:

9.1 Tutor other students in school and/or extramural settings.

2. Money was set aside from Project funds for payment of tutors.

r’ \\

Outcomes —

1. No tutoring took place; the muney was spent tu pay students whu dssisted teachers in collecting.data
contained within this report. The funds were terminated with the. realization that the above-mentioned
activity fell outside the grounds of the intention. There was, huwever, in both the mathematics classes

and in sucial studies, observativnal cwdencc that students were being used to help each other.

Q@ -
Suggestions

. 1. That all Project personnel rcassess the role of tuturing within the Project. If tutoring is to be considered,
should it be Crane students with other Cranc students or Crane studcnts with younger students in the
clementary schools or commumty« agencies.

2. 'The question of pay for tutoring should be addressed.

3. The Urbana staff take the pusition, that tutoring should be done without pay o.nd take place between

“ Cranc students and younger students who attend (.Iemcntary schools in the Crane school district.

4. A feasibility study must be undertaken if suggestion 3 is given serious consideration (e.g., releascd
time for Cranc students, working relationship with elementary schools).

.

Intention 8—That teachers become more intelligent dcvclupcrs and consumers of instructional matcrlals,\

both teacher-made and commercially producc’d

Rationale

While cffective tcachers pruvidc for as much direct experience as possible in their teaching, the classtoom
prescnts only limited opportunitics for such leaming. Therefore, the teacher often must provide vicarious
experience by the use of instructional materials. By integration of such materials into the process of in-
struction and by the most effective utilization of the medium being uscd, significant gains can be made in
student interest andléarning. .

Transactions and Activitics | N .

1. During the summer workshop, teachers were encouraged to become fumiliar with the uirm.ul.u materials
housed in the curriculum lab at the College of Education, materials dlsplaycd at the National Council of
Teachers of English hcadquartcrs in Urbana. Additivnally, teachers were given instruction on how to use

LN the microfiche library housed in ERIC as a way of feading dcscnpuons of curricdlar materials.

.
.
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2. The teachers were encouraged to leave the workshop with ideas for instructional units which would
. . . e - - g . . . . - . .
incorporate new .curricular materials; specifically materials which fadilitate individualized instruction.

3. Films were made available to preview for possible inclusion in the upcoming year’s instructional activities.

Suggestions )

1. That the Urbana staff assist the Project teachers in develuping their own materials to reflect the inter-
ests of Cranc students. )

2. That the materials purchased this year be subject to analysis using the Eash instrument with a two-fold
purpose: (a) to insure that the project teachers realize the full scope of the materials already owned by
the project; (b) to provide practice with Eash’s instrument to enhance the dedision-making skills of the
teachers concerning the purchase of new curricular materials. B

3. That unly materials scen in specimen scts and appraised for readability and interest be ordered.

4. That teachers be encouraged to present a written rationale for the materials they wish to have ordered.

5. That all matcrials developed by teachers be shared with the entire staff (tcacher and Project staff)
for discussion with an cye to improving the skills used in the preparation of homemade materials.

6. That sum¢ materials constructed by students themselves be duplicated «nd used in class work.

Intention 9—That instruction in rcading be a major emphasis within the total project.
Rationale ' . ’
As schouls are presently constituted, that is with instruction tied to textual materials, reading becomes the
*pivotal skill for academic success.

-
- (&)

- Transactions and Activitics - ) L
1. As reflected in other sections of the report, reading came to the front in importance during the summer
. workshop. The results of the Lucas Reading-Decuding test indicated a wide range of reading ability,
skewed to the low end, existed among Cranc students. This emphasis on reading was exemplified by the
- - development 'of Project terminal objective 66— '
6. The students will demonstrate improvement in reading and language skills

6.1 significant increase in reading level from the beginning to the end of the school year.

6.2 demonstrate a willingness to improve listening and speaking skills, i.c., in classroom activities,

extracurricular activitics, community projects. - '

6.3 increase amount and quality of reading materials not required in the classroom setting.

2. Duning the summer the Project staff secured additional cunsultant help in the area of secondary reading

" and transmitted the results of these visits to the Project teachers.

3. At a one-day summer mecting, the Urbana staff instructed the teachers in the nature and use of informal
reading inventorics (c.g., Temple-Betts IRI and San Diego Quick) as well as the Lorge forgula for-deter-
mining readability of materials. At this meeting the Project tgachers agreéd that a major cffort should be
undertaken to match the readability of curriculum materials,with the reading levels of the students. Also
surfacing at this meeting was the desire that the English teachers assume the leadership role for ttisting
reading ability of the Skills Center students. Finally, the Urbana staff voluntecred its services (in the
form of two undergraduate students) to assist in the determination of the readability of curriculum
materials. . ’

{

Outcomes . -
«1. Among the Project terminal objectives related to this intention was the following: 6.1 significant in-
crease in reading level from the beginning to the end of the school year. The'students’ cumulative
record provided buth reading and vocabulary subscale scores from the Iowa Test of Basic Skills
(ITBS) which was administered in November 1972, when the students were in the cighth grade. The
same test was again administered in the spring of 1974 to both Skills Center and control students after
approximately six months of the Project. Both Skills Center and control groups showed significant declines
from the first to sccond testing un the reading subscale (p < .05). Although the groups were not signifi-
cantly different at cither time of testing, the control group scores dropped more sharply than those of
the Skills Center group. It should be kept in mind that a great deal of educational research has suggested
general declines in personality, and attitudinal measures on students during the school ycar. Hence, a
leveling in such declines is in itself a pusitive indication. The vocabulary subscale results show that while
the Skills Center group gained alinost two points, the control group lost approximately scven (neither
change was significant). Althaugh the.groups did not differ significantly at cither time of testing, Figure
2 illustrates a general decline among the wontrol group and a slight increase among the Skills Center
group. ‘ N
4 : : ;

XN

El{llc oo . '14 ' co o

S . o X
23




2. The reading test results provided continuing evidence for the need to individualize (or at least group)

the students for instruction. This puint, while promoted by the Urbana staff, was not heeded by the
Crane teachers. Results of the Durrell test showed a marked range of grade equnalcnt scores for both

A the “essential” and “regular’’ students.
“Regular” “Essential”
HI LO HI LO
V()C;tbula}yvpotcntial rcading [ 8.3 5.4 6.8 4.2 \
Paragruph-pol'csntial reading . - 7.1 "o 57 "1 29
Total-potential reading o 7.8 5.4 6.6 3.7
Vocabulary-actual reading ‘ 9.2 55 | 6.8 2.0
Paragraph-actual reading- 9.7 | 4.6 8.9 2.2
~ Total-actual reading , ' 9.3 5.6 | 68 [g2.8

.

-

‘Thus, while it appears that the “cssential” g ;,ruup generally measured luwcr than the “regular” group of
Skills Center students, there is a wide range of reading capabilitics within each group.

Suggestions
1. All Project personnel must reassess the use of the Durrell test for dctcrmining the reading levels of the
Project students, This reassessment must be completed with two criteria in mind. Does the test yield
useful information for the Project teachers? Does the test require too much time for the information it
yields? : o~
2. A portion of the summer of 1974 should be spent cataloging the readubility of curriculum materials
, employed by the teachers in the Project.
_. 3. All Pruject personnel need to make 4 dedision as to whom will assume the leadership for the reading N
. diagnosis of the Project students. : ' B
4. All Project persoiinel need to work un the most LffCL(l\C wmmumcatnun strategy for disseminating
rcading information abouf the students. g
5. Relevancy and readability must emerge as the two most important cntcnam “the urdcrln;,, sclet.tlon
and usage of curriculum materials.
. 6. The Urbana staff must assist the teachers in developing instructivnal plans that ha»c as a prlmc consider-
. ation:the reading levels of the students.
7. Project persunnel should investigate the possibility of making reading the fifth major subject of all
Project students. *
8. Encouragement and pussible expansion of the library skills program should be undertaken.
9. Clouser ties should be develuped between the reading specialist and Project group at Crane High School. .

Intention 10—-That instruction in mathematics be a major emphasis within the total project.

B
7 .-

Rationalo 4
As with language skills, basc-line data th the preparatory year revealed weakhesses in mathematics skills
for many entering freshmen. For some, there were still deficiencies in basic number facts. -

-
~

o ‘

Transactions and Activitics
1. In the summer workshop, presentations were made to the mathematics tuu.hc:s on matcrials and mcthuds
that would make mathematics interesting and meaningful. .

2. Samples of programmed materials were asscmbled and studioghby the two math teachers.

3. During the course of the summecr, mathematics matcrlals were vrdered to facilitate the individualizing
of instruction. (See software list, Appendix H.)

4. As with all other classes, rcgular observatluns were made by the PrOJcct staff and feedback giyen for

each obscrvation, . . d

. Q . . L.
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Outcomes T .

1. Math pretests were given during the first week of schuol by the teachcers. These teacher-made tests were
organized into basic areas and a folder kept for each ibdividual student to record his mastery of cach
category of skills.

2. As with the reading and vucabulary subscale scores, mathematics subscale scores un the ITBS given the
students in eighth grade (1972) wcre available from the atgnts cumulative records. Again, the same
test was administered in the spring of 1974 to both Skills }iler and. control g groups. Both groups show-

. cd significant declines from the first to the second testing vn thc mathematics subscale (p <.05). Al-
though the groups were not significantly different at either time of testing, the control group scores
. dropped more sharply than thosc of the Skills Center group.

Suggestions | ‘
1. That experts in math education be used as consultants to the math Project teachers and, as in the science
area, be used to present model lessons. :

2. That the Urbana staff aSst the math teachers in lmplcmentlnb the suggestions pruvided in their year-
long mathematics laboratory course.
3. That the Urbana staff arrange for demonstration lessons in sécondary mathematics.

Py

Intention 11-That teachers gain a4 broader perspective of cvalu.mon skllls for use in classroum acttmgs
- Rationale - ,

Any goud curriculum must mcurporate rcadiness tests, dlagnoatlc tcsts and achievement tests built in at

appropriate points in the sequence of activities. These should encompass all goals of the curriculum and be

. designed to facilitate mastery of the curriculum goals rather than merely to rank students. The infurmation
gained from these tests must be used to improve the quality of the curriculum itself. If students dv not
achicve goals, then the curriculum must be examined. Perhaps its goals are unrealistic or the examples not
sufficient in clarity or number, or perhaps the sequencing is not appropriate. Curricilum construction is a
continuous process and is dependent on fcedback from students and from the teacher.

The adequacy of any curriculum can be judged in terms of its effects on ‘students. A goud curriculum will
consistently yield a high propurtion of students dchieving u high level of mastepy. Tt must have content
validity, a quality judged by those expert in the area. It must alsv have psychological and pedagogical

) validity—that is, it must incorporate our knowledge of learners, learning, and motivation, cLua.litics which can
be judged by educational psy cholugists examining the materials and evaluating them with teachers in real
classrooms, '

5?

Transactlons and Activitics . ‘
. Two presentations on evaluation were pruwdcd durm;, the summer workshop Diag ustic/formativé .
- _ cvaluation and summative cvaluation. : Q g ‘
' 2. As the summer progressed it became obvious that no consensus was available concerning grading and
"cvaluation. It was agreed, however, that Project teachers would share their grading and evaluation
practices with the students durlng the first few weeks of the fall semester. This was suggested as one
way of clarifying the expectations which teachets have for students in their classrooms.
3. The Student Questionnaire (Appendix F) included one ittm on which the student’ was to rate his : )
teachers on the following statement: ,“The grading procedures in this class are fair.” Results indicated
that the Skills Center students rated their Skills Center classes significantly morc favurably on this item
than did the control students in rating their control classes (p< 05).
4, The student logs clearly indicate the usc of paper and pencil tests as part of the judgmental process for
identifying and certifying performance différences among learners.

Congrucncc

. Little, in that evaluation is still seen as a paper-and-pencil summative venture for students.
. Suggestions . - M . N,
1. That the evaluation prescntauun planned by the Urbana staff b¢ completed in its entirety dUrmg the
summer of 1974 in an attempt to broaden the view of evaluation> - . : )

2. Through discussion, Crane teachers should be encouraged to usé student evaluation as anothcr type of
feedback about their instructional activitics.”

3. That Cranc teachers submit their vbjectives and tests, prlor tu admmlstratlon to the Urbana staff for
written comments and suggestions. .

-

Intention 12-That systematic ubservation and feedback to teachers be used to modify tcachers’ behavior i in
e the c]dssroom.

\‘l ‘ . . - l )
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. than almost any other problem. Of lung standingss the image of Crane as a “bad” schvol. In a talk to the
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Rationale A \
That the Urbana staff could be moust effective by providing suggestions based un the cldssroom instruction
which they actually observe. - '
Transactions and Activities ‘ .
1. The first weeks of sthoul were spent in vpen-ended vbservativn of the dassrooms by the Urbana staff in
an attempt to gain background infovfhation for the development of observation schedules.
2. Twey instruments were developed (sec Appendix B and K) tu provide structure to the dassroom ubservations.
3. After the ubservations, the teachers were provided with written feedback bascd un the observations.
4. As the school year progressed, the written feedback served as a basis of individual discussions during -
scheduled times for Project staff and Project teachers. . :

Outeomes '

1. After a serics of observations, the Teacher Observation Instrument was revised (sce Appendix C) in an
, att¢mpt to make it a more effective basc in the development of the written and oral feedback. There
. were 10 weeks of observations conducted throughout the school year. '

-

Congruence T ’

The Project staff are in agreement as to the pusitive impact the ubservations and feedback had un the Project
teachers. However, this view is not unilaterally shared by the Project teachers, thus, cungruence cannot be
considered as complete at this ﬁ{nc. P - .

e

Intention 13—That teachers initiate programs of action tu improve students’ self-#ggem, reduce alienation,
provide the sensc of persunal power, and build better attitudes toward the school; teachers, and peers. .
Rationale - C ' - o REE
During, the preparatory phase (1972-73) a comprehensive test of attitudes toward school and self was ad-

ministered to a sample of students at Crane High School. The measure, The School Questionnaire, revealed

a high degrec of test anxicty, and an unrcalistic and sumedimes negative view of self in relation to schuol and

tu futurejlife plans. In the summer workshup concerns about attitudes and student self-image surfaced more-

parents at a community mecting the president of the Student Council spoke eloquently and sincetely to the
crippling cffects upon Crane students when they arc told that they are among the worst in the city. "

.

Transactions and.Activities ' .

1. During the summer workshop the teachers, after working with Krathwohl’s Affective Domain of the .
Taxonomy of Educational Objectives, wrote Project terminal objectives 1, 2, and 3. (See Appendix 1.)

2. Sume ninth-period staff mectings and oral feedback sessivns were devoted to encouraging teachers to
include student decision-making in instructivnal and management functions within the class as a way
of promoting personal worth, : ‘ ’ . 7 .

3. Throughout the Project the Urbana staff encouraged teachers to consider alternatives to_paper-and-pencil
testing as the way of evaluating std®ent progress (i.c., culmination of units with Project work; developing
research propusals which require application d{ concepts learned in a unit of material). It was felt these

. alternatives would help lower test anxiety and ¢ Ane€ self-csteem.

4. At various times during the school year, the teachers connected with the Project (both Skills Center and
steering committee teachers) met with groups of ten Skills Center students, at timos informally over
snacks, to discuss their Project-related concerns. ‘ , :

5. In the ural and written feedback, the Urbana staff has encouraged the teachers t
of “knowledge of results” and “positive verbal reinforcement.” Observation edrly in
ed.50 opportupities to use reinforcement and only threc instances of its occurrence.

ploy the concepts
¢ autumn reveal-

Outcomes ’ \ -

The terminal objectives related to this intention were subject iiievaluatiun through standardized tests,
questionnaires, and the Teacher Observation Instrument. Althodgh these and other results will be summarized
in the fullowing chapter on evaluation, thuse findings which spedifically measure the affective performance
of the Hi Impact teachers are relevant cnough, and outstanding enough, to warrant their inclusion here.

1. Skills.Center teachers (Hi Impact) were rated significantly higher by their students than were the contYol

teachers on the statement, “My teacher encourages me to take part in classroom activities.” ‘
~ 2. Ou the basis uf 30 ubservations, Skills Center teachers appeared to use “pusitive verbal reinforcement and
knowlédge” of results more extensively than did control teachers. '
. * * \w
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_ 3. This observation was suppurtcd\ bx—thcf students’ reaction to the statements on their questionnaire which
read “My teacher encourages me to do my best” and “My teacher compliments us when we do good
work.” On these two items, Skills Center teachers were rated significantly higher than were control
teachers. , : ’

The Teacher Rating Form (Appendix C) includes 13 items which, cither directly or.indircctly, deal with
the affective domain: (1) amount of direct control; (2) amount of indirect control; (3) amount of
student control; (4) relaxation of atmosphere; (5) acceptance; (6) humor as stimulus to learning; (8)
ridicule and/or threatening behavior; (9) understanding;.(10) sheltering; (11) respect for students; (12)
flexibility in procedure; (14) rejection of students’ contributions and criticisms; and (18) enthusiasm.

On each of these variables both.the Skills Center and control teachers were rated for each lesson ob-
served. Of the 13 items listed above, on all but one (item 6) the Skills Center teachers were rated signifi-
cantly higher (more favorably) than were the control tegchers (p < .05). The data for the Skills Center
group were based on from 44 to 54 vbseryations, and thosc for the Control group were based on between
eight to ten obseryations. . ' ~ ‘

Basically, then, the Skills Center teachers weré rated consistently higher on their affective behavior in
the classroom observation sctting than were the control teadiers. e,

Although not specifically addressed at any one point, a good deal of effort and discussion has centered
around the importance of positive cffect on the part of the teachers and its ipfluence on the learning
situation.
The Student Questionnairg’intiéded 11 items on which the teachers were rated that could be ¢onsidered
teacher affect-related:.On'seven of these 11 items the Skills Center teachers were rated significantly
higher (p < .05). These included (5) “My teacher is friendly outside the classroom;” (6) “My teacher
appcars to enjoy, teaching this subject;” (15) “My tcacher doesn’t like to admit (his, her) mistakes;”

(18) “My teacher yells at students in front of the class;” (19) “When I miss school, mv teacher lets me

. make up my work;” (22) “My teacher does not embarrass us when ‘we give a wrong answer;” and (37)

“If I don’t agree with what my teacher says, (he, she) wants me to say so.” The control teachers were not
rated significantly higher on any of the 11 identified af fect-related items. On the basis of these data, one
might-conclude that the Skills Center teachers generally evinced moreé positive affective behavior, in the
eyes of both the classruom observers and the students. While by no means completc, the Project
teachers have made great strides in fulfilling this intention. Alleviating test anxicty and promoting pro-
social peer behavior seem to be necessary thrusts for the future: ’
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CHAPTER III

Evaluation and Interpretation of Project Data

~ -

Philosophy and Model of Evaluation :

Projects that are not systematically cvaluated are exerdises in futility for the program-participants and for
the outside observers. Those projects merely manifest the “égo trips” of individuals sulely interested in exer-
. cising mental and paper gymnastics. The Chicago Project has refused membership in the ranks of, prior pro-
grams which used the resources of the “inner-city schoul” without a planned, rational, and dynamic evalua-
tion schemata. . o

Becausc the main«thrust of the Project was the development of the “new professional.” the evaluational
model must, therefore, measure those changes in the “new professional”- changes in attitude and in profes-
sional activity. Since the Project dealt primarily with the experienced teachers, much of the re-education af-
fected the psychological aspects of the individual. : . ’

The concept for developing the “gew professional”’ precluded the assistance of a university component
without whic cation would be impussible. Therefore, two major systems, the local school staff and
the university staff, Nere the focal points.for ‘obtaining this.new person. In order to reshape the classroom
tcaclung force to me} the present necds of students, a university institution, which molds future teachers,
and the experienced classroom teacher must cvordinate their cfforts in discerping, the present and, possibly,
" the futuresprovisions for students. {Sec Figure 2.) : }3 )

.The evaluation model includes the following clements.* s

1. The subject of the evaluation is the system, not the client.

9. The cvaluation will focts un the changed role relationships, and the respective latent apprchcnsio\l%
among the responsible program compunents—university, local school teachers, and administrators.

3. .The evaluation is intended to clarify the roles of thosc persons involved in the changes, not to ascribe

causality. o

4. *Provisions for adjusting the systems based on cuntinuing evaluative procedures has been a function of
t the Project since inception.

5. The evaluatio}}- reviews the usc of problem-solviig as a successful to8Tor improved school programs.

e . . . .
6. The cyaluation closely obscrves the committed and involved inclusion of all program members as a
necessary function to 4 successfulproject.

‘7. The conventional con‘sid‘eratioqz of reliability, validity, and objectivity are less important than those of
timeliness, relevance, and theobserdable «ffects of gencrating evaluation information as a result’of an
on-going process. '

g,
-

. . . . - .o b . .
8. Evaluation is 4 continoustinformation-management process which serves program improvement as well
as program asscssment purposcs. : '

9. Evaluation consists of management theory that utilizes pertinent reliable information as the basis for
administrativo dccisions. .

v, =
. <

The information fopfhis section was gathered from several sources: teachers, students, local school admin-
istrators, university §dministrators and professors (UICC and Urbana staff), and Satellite Project personncl.
The instruments ¢ohsisted of tests of academic knowledge, attitude measures, and general questionnaires. The
particular population and the assessment instrument employed will be discussed in each section.

N . - H « N '\ :
. .
. .
» . * ’ B . .
e
We have incorporated several of Provus’ and Rippey’s traditional and transactional models, respectively. * ’ s

Malgolm Provus, Discrepancy Evaluation (Berkeley, California: McCutchcon Publishing, 1971).
Robert Mé Rippey, Studics in Transactional Evalugtion (Berkeley, California: McGutcheon Publishing, 1973) pp. 3-66.
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Presentation of Results
- Objectives are divided intu three continuous yet simultancously vperating arca. vrganizational (thc sy stem
changing), staff development (the professional Lhangmg), and program development (the pusitive results of
the system and professional changing), and therefore, the results and discussion of data have been separated
according to these same categorices.

Evaluation of Program Development - ) . —

This segment has been divided into two sections.  the University of linois at Urbana program datd and the
assessment of DISC teachers. »

Pre-poust Studeng Data from Ungversity of 1llinoss, Urbana. Data has been collected on 15 variables at two
different periods, either before or during the carly or latter stages of the Crane project. These include three
achievement measutes, 11 personality measures, and vne compuosite grade-point average. It should be kept in
mind that 4 great deal of educational rescarch has suggested genceral declines in personality and attitudinal
measures un students during the school year. Hence, a leveling in such declines is, in itself, a positive indica-
tion. Results presented here are based only on those students on whom both pre- and pust-data were avail
able. Subsequent statements about the significance of differences between the Skills Center and Control
groups at each time of testing are based on total data available at each time of testing (when the sample sizes -
are considerably larger). The data ollected during the life of the Project justify the following ubservaticns.

1. While both the Skills Center and control groups showed significant du.lmcs in reading and math d.(,thVC
ment scores during the course of the Project, scores for the control group dropped more sharply than -
thuse of the Pruject group. Further, un the vouabulary subscale, scores fur the Project group increased
slightly while those for the control group declined.

* e

9. Five personality measures were administered at two times of testing (Scptcmbcr 1973 and March 1974).

There were—
4. Psychusumatic Symptoms Scale (PSS), whn.h mcasures the extent to which the mdmdual’rcpurts
. somatic symptoms of psychic tension and stress.

b. Test Anxicty Scale (TAQ), which measures the extent to which an individual expericnces anxicty
and fear when confronted with tests in a school setting.
* ¢ Kniveton Attitude Toward School Scale (KASS)
d. Coppcrsmltch Self Estcem (SEI) )
« ¢. = Intellectual Achievernent Responsibility Scale (IAR)
On only two were changes significant {test anxiety and need-achievement), and both chang,t.s fawrcd
thg Skills Center group when compared to the control group.

-

3. While in most cases npnsignificant, score changes in measures of self-esteem during the course of the
_ gnificar 8 g
. project generally favored the Skills Center group when compared to the control students.

4.. First and second marking period grade-point averages were computed for both groups. While little
change touk place from the first to second marking period, the control group showed lower grade-
puint averages at buth periods. Considering grades in cach of the four basic subject areas separately
(English, sucial studics, mathematics, and science), the HI group had significantly higher grades

(p <.05) at the first marking period in three subjects (English, math, science) with social studies
approaching significance, and at thesecond marking periud in three subjects (with math approaching
significance). Thus the HI group generally had higher, grade performance at both marking periods than
the control groups.

. “ ¢ - ~ R S
Student Attendance and Cuts Data ’ .

. From Scptember 1973 to February 1974, data were collected on thc number of cuts and absences of cach

student for cach of the six months. The monthly trends for the HI and control groups are presented in graphs

(Appendix H). While there appears to he an increasing trend of dbSQﬂLCS and a rather constant level of cuts,

the HI group almostly*uniformly had fewer absences. '

Other Student Data = :

Other student data collected in both HI and control groups during the Project included the full(ming Ten
subscales of the Metropolitan Achicvement Test (MAT), administered in 1971 when the students were in
sixth grade, the Califurnia Mental Maturity Test (CMM), given at the same time, 2 Student Qucsuunndlrc,
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which asked each student to rate his teachers on varivus-items (sce results in Chapter 2); and a General Question-

narre, which asked the students’ opinions of citherthe Skills. Center Project or Crane b ligh in general. Data which

showed significant differences between the two groups will be sunmuarized here. i ‘
Measures of Students. On the MAT given in the sixth grade, the control group measured significantly higher

(p <.05) on buth the math problem-solving and social studies subscales. The difftrence in the language sub-

. seule scores approachéd significances favoring the control group. The control group mcasured significantly
tugher (p < .05) on buth the language portion-and total scale score on the CTMM. Whilc the students in the
control and HI groups were randomly selécted, the popular belief among the Crane faculty has been that *

_ those chosen for the Project were at an advantage in the beginning. To the contrary, our data suggest that the
-~ - students selected for the Project were, if anything, at a significant disadvantage initially.

Measures from DISC Teachers. The data presented here were collected from the DISC teachers using two

“ questionnaires, one general and one speetfic to the goals of the Shills Center. ‘The questionnaires were designed

to measure the degree to which the faculty Jaimed success in ¢heir stated goals, and the degree to which they

agreed or disagreed with the data generated by the measures of student success. (These questionnaires appear
in Appendix F.) - )

The faculty involved consisted of the Hi Impact staff (thuse who taught the students in the Hi Impact
program in their core courses), and the General Staff, 4 volunteer staff who kept records of the Hi Impact
students 2nd control students and who met informaliy with the students on occasion.

In presenting the results of the questionnaires, divergences of the. two faculty groups will be presented only
when their answers (as a group) differ by half a-category on the responsc continuum, "~

The results are summarized as follows: oo - .

1. The Project has generally made the Skills Center staff more aware of their students as pecople, particular-
ly the Hi Impact staff. For this reason the staff has planned better programs for their students which
tend to improve student perfurmance. This is particularly true of the Hi Impact classes. .
The staff feels that class and student evaluation skills and assessmient skills have not greatly improved.

. The incorporation of the use of student records in program planning, assessment, and evaluation is not

very apparent cither. . '

4. There has been a slight attempt to cruss disciplines but fvi to the degree necessary to positively show
in the forward momentum of the Project. ’ coe
5. The Hi Impact teachers fecl that the students have gained from thgir (the teacher) involvement with

N them (the students). The gencral teachers do not feel that the students have gained anything from
being involved with them. This divergence can be explained by undcrstanding that the Hi Impact

B teachers work with the students daily in 4 teacher-student relationship. Each general teacher sees his

ten i impact students sporadically once or twice a month if tiine permits. '

N 6. The Skills Center staff developed a group objective for the center. Varying degrees of success in meeting
these objectives can be scen from the evaluation. The staff fecls that the students showed an improve-
ment of school-related behavior such as better attendancc, decreased tardiness and cutting, cte., demon- |
strated some leadership qualities with respect to sclf-government in class, individualized, and group
lcarning situations, and showed an improvement of self-esteem. A little less spectacular improvement
can be scen in the areas of reading and arithmetic skill development, improvement of intellectual ‘skills,
and demonstration of independence in learning. The objectives which were not met very well' were ap-
preciation of the world of knowledge and art and the demonstration of self-control. The objectives
which were not met at all were an increased interaction with the community and the development of a
realistic view of the world of work.

7. The staff fecls that their attitudes taward the profession and the clientele have improved'somewhat.

- There were a few who felt there had becn no* change; but none declared any negative attitudes being
developed as-the result of the program. )

8. A survey of the goals of the Satellite Project as seen by the Skills Center staff reveal that some of the
Project goals have been met with varying degrees of success. The staff feels that the Project was success-
ful in the development of new programs for teachers and students and the improvement of skills and
performance of teachers as well as students. The goals which the staff f¢fl were not met very well were
those of preparing students for post high school opportunitics, improving Cranc’s image, and the develop-

. ment of a cooperative, intra-community planning team, and the teaching of pupil personnel services

- . skills to the Distriot Nine staff (Skills Center staff). -

9. Many positive benefits have been gleaned from the Project which bolster tcachers on the Cranc staff.

A list of these benefits arc presented below-- N .
a. - Working with teachers of other disciplines on common student problems
b. Developing individual and group tcgching patterns

e
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c.  Sccing incasurable maturatiofl in students never before observed
d. Understanding of the usc of testmg as an cvaludtlon tool

) " Becoming imore “kid” centered . - - =
f. Understanding the use of and the creation of behavioral objecuvcs - .
g« Sccing the Skills Center kids work togcther as a team’to learn -

10. The District Nine staff had an upportunity to be improyed through the cuncentrated in-service effort
provided by the staff development aspects of the Satelljte Pruject. Many of the Skills Center staff par-
ticipated in this phase of the Project alsu and were able to give the following commients with respect
to what they ‘as Distrjet Nine staff miembers felt the district had reccived from the Project.

a.  More people are aware of District Nine problems.

b. * There are better relationships between teacher/teacher and teacher/student.

¢. It was realized that student behavior depends un and varies directly with teacher behavior.
d. Better cooperativc planning and the trying of new programs was evidenced.
¢
f.

«}

There was evidence of teacher togetherness. - Ty
Increased cooperation of better trained, experienced tcachers was evident.
g. A dcfinite effort was cxerted to identify and then releasc student potential.

There were sume discrepandics in ratings which can be explained by referral to the separate functivns per-

formed by the two different groups of faculty.

1, With respect to proper school-related behavior, the general teachers scored thc DISC students much
higher because they see the students in an informal, almost fun situation in which the students aren’t
forced to attend and therefore their behavior is much more lmprovcd than that noted by the cldssroom
teacher.

2. Another obvivus discrepency can be fuund in the almost pcrfect rating given by, the general staff for
independence in learning and the below average ratmgs glvcn by the Hi Impact staff for the same trait.
The Hi Impact teacher should know if the student is improving his individual skills. The general tcachcr
does nut sec’theé student in a classroom setting, and there can be no means of evaluation.

3. Another obvious place of divergent conclusiun from the two groups is obseryed in number 12. The
Hi Impact teacher deals directly with the student daily and both work to lmprove student skill. The
classroom teacher also evaluates the progiess of cach student and is in a position with proof pusitive
or negative as_to xmprovcmcnt of skills. The general teacher, who never sces the student in thc class
room or skill acquisition pusture would observe na skill i improvement and therefore report “no.’

" 4, With reference to number 5, the Hi Impact classroom teacher is in the pusmun to cvaluate any gaing
made by way of student attitude and interest. If the students gained anything at all from the Project,
it should be duc to the lmpact of the Hi Impact teacher. Of thesc eight teachers, three felt that the

e =- .-. nu.An.intervicw was held wnth,most of the Hi Impact. teauhcrs,and the folluwm;., informativn was
s garnered.,
. a.  One teacher felt that the essential group needed so much dlsc1plmc that very llttlc lcarnmg
actually was accomplished. #
b.  Another felt that the plans laid out befure mccung the students wcrc not measurably met. She
mentioned things like cruss-discipline strategies and comprehensive planmng., with all of the teachers.
c. Onc teacher stated that the students were worse off now than they were in September!
With these comments from Hi Impact teachers, one can gain insight into the type of day-to-day
) problems met by them. They have devised different strategies to combat some of thagt(;f;)rm}mqntwn
. ed above. For example, the teacher who made statement (c.) fecls his students may fot succeed ig his
subject in 40 weeks but they may be able to do su ‘in 80 weeks, sv he wishes to try with them again next
year. This shows teacher growth and faith in the Project as rcﬂcctcd in the body of-this cvaluatlun

T Evaluation of Staff Devclopmcnt : © ’ R N
StaffDevclopment University oflllmozs Chicago Circle (UICC) Coursework. The target populatlun for
this cvaluation were the students enrolled in the staff development courses offered by the University of
Tlhiriois Chu.agu Circle. The questionnaire was designed to assess the degree to which the students had bcgun
innovation in their own school, the ultimate goal of the éoursework.
The presentation of results is divided into two sectivns. the 1972:73 coursework, and the 1973-74 course-
work. )
"1972-73 Coursework (sec Appendix B)
. This staff development course was the first of its kind to bc offered at Crane and although many teachers o
volunteered, only thirty-five were chosen u?paruupatc It was offered exclusively to the Crane teaching,
.counseling, and administrative staff. It was given during the entire 1972 73 schoul year and its participants “
_reccived 12 hours graduate credit. Twenty seven of its members were surveyed, and the following results  + p
o tvere obtained. . s |

:;k . @ ' s .
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1. Ont of the main aims of staff development was that of imparting change strategics and implementation

technigues, and to this ¢nd all but vne of the class participants, either alone or in groups, developed an

*

.

E

innovative plan in part or totally. .
. 4. Of thuse answering pusitively with respect to the development of an‘innovative plan, all but three
have totally or partially developed a plan for the implementation of the innovation.,

. ... b, Most of the surveyed staff members cither have 4 definite method of evaluation or will have a plan
of evaluation in the future. Only a few, not having a dear-cut idea of evaluation, have begun'to
formulate a partial ideapf evaluation. Plans for disscmination as such were not undertaken by the
class participants, b tal staff and community dissemination was conveyed by Crane and com-

.- munity instructional leaders in an in-service meeting at the high school. '

2. When it came to the actual implementation of an innovative change, cight class members have programs
in Cranc that represcnt an initial goal attainment with respective change situations. Seven other staff
peuple have programs which they are actively trying to implement. An additional seven have not im-
plemented their developed innovation but are luoking furward to doing so at a later date. Only vnc
staff member gave a definite and unqualified negative response.

3. Of thuse whou have taken the first pusitive step of innuvation implementation, three have seen success
in their programs; nine others have had sume partial success with change strategies being implemented.

4. With respect to conduct of the codrse and the desires, needs, and expectations of the class membership,
responses ran all the way from “very much so” to “riot at all” with the highest frequéncies at “some-

‘what" and “generally yes.” Five staff members felt that it was totally irrelevent, and three gave the
class the highest possible commendation.

1973-74 Courscwork (Se¢ Appendix B)~ .

1. The staff development dlass had as unc of its goals to impart change strategies to the teachers involved
in the class. ’

a. The staff survey developed an innovative plan and devised ¢ means for the implementation. .

b. Most indicatéd plans for evaluation and dissemination will be carried out at the end of the Project.
2. One staff member indicated that innovation designed in class has been initiated in his school, a few
indicated that innovations have been partially initiated, the majority have not actually started any
planned innovations but plan to start soun, and two members do not plan to undertake innovation
initiation. X
Educational Psychology 449 Psycho-Educational Elements of Inner-City Teaching, 4 Summer Worksitop
for Skills Center Staff - . ‘ '

The evaluation of the carollces’ (8 Skills Center teachers and 4 steering committec members) performance *

was based on how effective the teachers reported their development and performance of the target skills.
The teachers involved reported a satisfaction with the coursc and stated that their diagnosis and teaching
skiils had mmproved, at least somewhat. They réported their involvement in the program resulted in improved
programs for students, increased planning with other teachers, and benefits to students.

The generation of terminal ubjectives was of benefit to the staff, and most reported that not only did the
list of ubjectives help set direction, but their students met a large number of these objectives.

The intentivie, of course, met wiih varying degrees of success. The great majorhy of the intentions, while

. addressed to sume degree, met with only limited success. Unlike marny intervention programs imposcd from

without, this was a joint effort leading to changes in two directions. There were ubservable changes in‘teaching
behaviors, and there also were changes in the University Project staff (c.g., alterationg in modes of providing
feedback and the development of new instructional anaterial, including the development of new graduate
coursc). s . ' -

The budget provides for the presentation of this course again in the summnier of 1974.

Pupil Personnel Coursework (Graduate): Educational Psychology 425 .,

The target population consisted of the twelve students enrolled in the course, representing counselors, ad-
justment teachers, and other faculty from District Nine schools’Data evaluated came from two major
sources: tests, during the conduct of the course, covering those test questions designed to assess the progress

. of students towards the academic goals of the coursc, a questionnaire designed to assess the students’ im-

pressions of personal gain from the course. Results arc as follows: < , )

-1. Students rated the course highly (4.6 un a 5 point scale). (Sce Appendix F.) They commented that the
course was relevant, presented an excellent overview of the field, allowed an optimum amount of dis-
cussion and personal learning, and the atmosphere was relaxed and friendly. Shoptcgmings noted were
few, although pcople weie largely sccking more information and greater depths &f discussion in their
suggestions for improvement. . ( " \ »

.
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2. Academic pcrfong__/m:e with respect to goa\s was high. Lo

Given the-abuve tesults, it was condluded by the course matruutura that thu .u.hxcvcmcnt rate by the *
students was sufficiently high to warranl the course’s being called a “sucgess.” The students performed
well and were picased with the course-and its content. ’

» .

Organizational Development ' " o~
In order to gather information in this area, >cvcral questionnaires were admunsu.r(.d to several groups, | their

makeup and rationale will be presented in the following sections.

Graduate Coursework in Pupil Personnel Services. The Educational Psychology Department of the University
of linois; Urbana, was asked to commit itsclf to bringing coursework to Chicago so that Chicago suhool
.~ faculty could receive training in Guidance and Counseling. . ,»

Satellite Project Admmzstrat:on Staff. This questionnaire (see Appendix F) was administercd to all persons
involved in the administration of the cumponents of the Chicago Satcllltc Project and was intended to assess
the degree to which the organizational goals have been met.

1. The Project goals were ranked by the administrators as follows:

*a.  Improving teacher skills and performancc ..
b. Developing a plannmg team (school/umvcrsnty/commumty) ’
c.- Improving student skills and performance -
d. Developing new programs for teachers "

e. Devcloping hew programs for students . ” .
f. + Improvinrg Crane’s community image s .

g.1 Teaching of PPS skills to-District Nine staff
g.2 Preparing studcnts for post-high school opportunities
2. They felt that a, b,.d, and e had been met, and that f and g.1 had not been met'during the project.

3. In noting what thcwpcrmnall) gained from th(. Project, the responses fell into the follow-

mg catcgoncs,

Tl@&hc uniyérsity ocal school were now wurkmg together on problems, .
That m::uyd as 4 greater awareness on all Sldm of how to match university expertise with school
problems ) - .

. 3That university pcrsonnel now have a-bettg\ pcrspccuvc of urban education and its problems
d. " Miscellancous; e.g., valuable ddmmlatmmc cxpencm.c pleasurc in working with dedicated others,
. "the chance to offer idcas
4. In listing those thiigs Crane High School and/for District Nine has gamed the fulluwmg summarizes the
responses:
e T ar 'Schoohxmvcrsnty‘coopcrauvc planning
b. The development of 4 pilot program approach that can now and in the future help sulve some of
" Crane’s educational problems \
« That teachers are working and planning more together, sharing cxpcrtl§c 4,
That teachers are being offered good training and materials
Miscellancoys, €.g., innovation’training and the ensuing actual irnovation; formulation of educational’
i objectives. ) . f
'Instztutzonalzzatzon ’ : }
: The fina! major goal for the Chicago Program durmg the 1973-74 year has becn to integrate Project activities.
. into existing structures and resources of the educational community.

To help asstire that this goal will be achicved it has been necessary to expand and improve our table of |
organization to lnLlude committees with this specific mspunsnblht) Workshops and meetings have been conduct
ed to assess available resources and. plan a coordinated action of building Satellite activities intu existing organ-
izations. This is vur best assurance of a continuing organization. The District 9 Educational Council will be
utilized as a key resource.

The pilot Diagnostic Skills and Staff Dcvclopmcnt Center has been implemented. Our evaluation model,
which pruvxdcs a design for adjusting the present system, will help us evolve a plan that we hupc can be adaptcd
to an increasing number of students and teachers and eventually include the entire schoul. The inquiry system
is also being utilized in the staff devclupment compunent. We plan to wontinuc developing and designing
courses that incorporate culturat problem-solving experiences, decision making, and planned system change.

This will be achicved as we satisfy the objectives indicated in the arca of staff development and program
: dcchOpmcnt .
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With respect to Terminal Objective One, it should be noted that « proposal for 4 new degree program (M.A.
in Mctropulitan Studies in Urban Education) incorporating an “instructional leadership® compunent has been
reviewed by various bodies within the university and approved by the Board of Trustees of the University of
Illinois. Throughout the history of the preparation and advancement of this proposal, 4 high degree of admin.
istrative support has becn evident. The Dean of the Graduate Cullege and Vice-President of the University,
in additiun to the President, have actively supported the adoption of this graduate program and have argued
for its approval before the state of Illinuis Buard of Higher Education. The Chicago Satcllite has been instru-

* mental in develuping the instructional leadership compunent and will be responsible for jts lmplemc.ntatmn

(Sec Appendix B; 5.)

In its involvement with the devclupmcnt ofa Dldbnustlc Skills Center at Crane High School, the Department
of Educational Psychology., University bf Illinois-Urbana, has nut only pruwdcd help in the design and upera-
tion of that Center, but also has used the Project as a vehicle for changing its own institutional’structure. As a
consequence of the Cranc Project, the following develupments have occurred at the Urbana campus.

1.. The formation of a Divisiun uf Cruss-Cultura] Education hus been accelerated. Additivnally, work related
to the Crane Project has served as 4 catalyst furthe following program devclupmcnta in the Departmcnt
of Educational Psychology.

a.  Ed. Psy. 444-Socio-Cultural Influences on Learning and Develupment, originated and taught by
onc of the origirial members of the Cranc Project. )

b. Ed. Psy. 311-Sucio-Cultural Origins of Achievement. This is a special scctlon uf,the required
graduate course, Psychology of Learning for Teachers, and is team taught.

c. Ed. Psy 399-Cultural Theory for theﬂgtud) of Human Development. This is a new course to be
offered first semester 1973-74. o

2. During the present suthmer term, the cight teachers who will be forming the nucleus of the Diagnustic
Skills Center are enrolled in a spcuall) created Ed. Psy. 449 Indcpendcnt Study. This graduate course,
generally uscd for students who work indjvidually on research projects, was adgpted as o workshop to
train “hi impact” teachers. -

Perhaps now, at the conelusion of the Satellite Program, it is faif’ to inquire What relevance the Program
w|]] have to future involvement by the university in staff dev cluprhcni agtivities. In the absence?of further
“sufi mnuney,” what current compom‘:nts of the Program ure likely to continue or not continuce?

1. It scems very likely that the “instructional lcad‘ushlp area of the gr.lduau. program will be made avail-
able as an area ufpspccmllzatlon in the graduate program to increasing numbers of Chicago teachers
pursuing masters degrees. Members of the graduate faculty will teach courses in the sequence as part of
their fegular assignments. Hopefully, as a result of course evaluations undertaken during the Satellite
Project, course content will be strengthened. :

2. It scems rcasonahly likely that the sequence of courses will be vffered in the future at field sites—for *

2 groups uf teachers in particulaf schouls who, althvugh all are not candidites for graduate degrees, will
be interested in working together to solve common instructional problems. It is not at this time certain
how many of these ‘cuurses will be tuition-free for teachers as they have been this'past year at Crane

. High School. This will depend, to a large extent, un the extent of resources made available to the College
of Education from university sources for projects of this surt. The availability of such resources,(for
contractual services, portions of salary lines, apart from the offering of field-based graduate instruction,
cte.) will also determine whether or not the 1972-1974 Crane High School Project can be replicated in, |
its entirety at other schools.

3. Although the Crane Project may or may not be replicated clsewhere, clearly there remains the qucsuun
of the University s relationship to this particular school after 1973-1974. Interested faculty mcmbcrsoat
both Urbana and Chicago Circle would.very much like to remain involved as contributors to the Diagnostic
Skills and Staff Development Center. Again, the question of finding thc funds to release faculty time,
reimburse graduate students, and pay fur uthcr expenscs is paramount. Recent discussions have focused
on scarching for additional * ‘soft moncy .

Evidence exists that “consumer needs” for a graduate arca of spccmluatlun in instructional lcadcrshlp are
great. One nced not hear an account of the wealth of data which pomts tu the nceds for lnsutuuunal change
and the improvement of education in central city schools. The provision of high quality grdduatc education
which dircctly addresses this need is of ubwous relevance to solutivns of the problems of l;lrbdn cducation.

=

Summary and Coficlusions
In summarizing the results of the several evaluations, sume vverlap and agreement is apparent, ds arc sume
_ areas of disagreement. A general summarization will be presented first, with a comparison of inter group
- results, followed by a section on conclusions and implications.
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The results of student-generated data suggest a positive general effect of the Hi Impact program. The
students in that program show cither a lesser decline or an obvious improvement in basic math and English
scores, when compared 1o the control group. The Hi Impact group also evidenced cither o Iesser decline or a
greater improvement in attitudes related to self and school; they were also absent less often from class.

The Skills Center staff reported that their own attitudes and performance had improved, and that they
felt the same was true of their students—which is in general agreement with the student data. This suggests

that thestaff cither had ¢ good idea about what their students were experiencing, or that they expected from
students the same sorts of results that they themsclves were experiencing (ur some combination of the two).
An additional point must be made here. when teachers state that their Hi Impact students have “benefitted”
or “performed betfer,” this 1s taken to mean in cemparison to the controls. Generally speaking, Hi Impact
students’ performance showed less decline, rather than greater tmprovement.,
The faculty enrolled in the staff development courseworh showed general benefit. Both 1972-73.and
1973-74 students stated that they were initiating innovations in their schouls, though last year’s students
reported doing s at a greater rate—probably due to the increased time they have had for such implementa-
“tion. The 1973-74 students reported 4 greater incidence of planned innovations, and monitoring plans, as
well as 4 greater enjoymént of and response to the coursework. This is an indication of the fact that the’
coursework has had a year to mature and improve on its first-ycar weaknesses.
- I'he Educational Psychology courses (425 and 449) offered by Urbana are considered successes and will
\ be continued.
Ihe Satellite Project administration stated that they gained a number of things from the Project, foremost .
among which was the establishment:of a couperative team cffort involving the University of Illinois and
District Nine schools (and, in sume cases, local community representatives). The Project administration, in
.. .rankmg the goals of the Project, tended to lend greater importance to teacher program and skill development
than did the Skills Center or general faculty from Crane (who rated student program and skill development
higher). But the divergence in opinion is probably due to the fact that while the Project personnel cun-
centrated on teachers, the teachers concentrated on students—two very reconcilable differences.

Conclusions

1. Prugram development was successfully achieved through a Diagnostic and Skills Development Center
program that improved teacher skills and program development, as well as student performance.

2. Staff development was reached through coursewurk and workshops that clearly2Qught those involved
skills in innovation, pupil personnel work, and strategics for improving student performance.

3. Organizational development was successful in several Yespects: first, that a functiofilhg, effective Skills

Center exists and should continue; second, that coursewurk for the development ofDistrict Nine ‘ R

staff is off the ground and getting results; and third, that in all our endeavors (including 1 and 2 above), .

what has becn achitved has been reached by couperative planning among University, local schools, and  ~

the Project staff. : P
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CHAPTER IV

Recommendations for Future Strategics”

-

Recommendations from Urbana Staff e
In addition tb a deeper jgsight into the process of i intercofmunication, soine major 1ssues have been

identified that must be w@sldered by this Project and should be considered by any pruject which attempts

to improve the quality of urban schools.

The Necd for Individualized Instruction .

The environs of urban children are more complex and varied than thusc, of any uther schoul-aged population
in our nation. Urban children must reconcile two cultures, accommodate the fact that they are colonists, and
attend schouls whose institutional structure has not changed since the nincteenth century. Couple the above
with nutritional and uther health problems and you have a schoul-age population extremely diverse physically,
socially, emotionally, and academically. This fact is recognized by all who develup models for educatingThe
disadvantaged, for no matter what the premise (e.g., to correct ur prevent deficits, tu teach to the cultural
differences of students, to release self- dL(UdllLlng tendencies) all models tend to converge on the idea of
individualized instruction.

High Priority Suggcstlons !
The highest priority of the Project must be to assist the teachers in developing mstrualonal plans which
facilitate individualized instruction; We found nothing in this project to support the current pra/fuc of dblllty
grouping. The twp Skills Center classes were grouped, une a su-called “essential” group and vne a “regular”
group. Not only were the distributions of achievement overlapping in the two groups, but alsv it seemed clear
that one main distinction between them was the lubel, and we believe this label had negative effects upon both -
teachers and pupils. If this Project is continued another year the new freshman classes will not be grouped by
ability.

»

Low Cost Interaction with Teachers at the Secondary Level-Why 2
The model of high cost, high intensity programs as in carly childhood intervention schemes is probably not
“the model that should be adopted by secondary schools. There is of course the model of the alternative school.

Perhuaps in desperation we will turn to that. But what of the millions of secondary students now in high
schouls and what of the hundreds of thousands of existing inner-city high school teachers? Those alterngtive |
schools that do exist (and there is one, CAM Academy, only & few blocks from Cranc) have had little if any
effect upon existing schouls. We are left with the conviction th.xt lmprovement must veeur in sitw, with a focus
upon the sccondary school t¢acher, | . - -

A varicety of reasons exist which make a prujcct of this type puasnblc and desirable. First, the monies cxpcnded
amount to about a 20 percent increase of the costspér-pupil eapenditures presently made by the public schools—
a figure which reflects a tone of realism. Second, intervention with teachers has twofold effects. It requires the
teachers to confront their problems and undertake change in their teaching behaviors rather than réinforcing
static behavior by shunting their problems tu external personnel (as is so often characterized by projects that .
intervenc at the level of students). Also, the present teacher “surplus™ mitigates against rapid teacher turn- )
over, thus providing a sensc of permanence for the cffects generated by the project. That is, teachers in-
flucnced by tige Project will be able to impact un their colleagues and students for years to come. Finally,
while small in scope the Project became a pusitive indicator to the practitioner that secondary schools are
not the “lost causc™ one might infer frum the present expenditures and thrusts of educativgal rescarch and
development. : N x

mism About the Visible Encrgy Scen at Crane ' r ‘ ’
Certainly one of the advantages of the Project is that it made the Urbana staff realize that not all urban.
. "teachers fit the uncaring 8-to-3 employec stereotype. In the past two years we have met tcachers, affiliated
~ both directly and indirectly with the Project, who have glvcn time and cnergy beyond the expectations of
their contract. We would infer that this would be the case in other urban schouls and that the challenge for
universities would be that of teaching these committed teachers strategies that would alluw them to make
more¢ cfflClcnt cconomical use of their time and energy. ‘

Nature and Composition of the University Component Employing the Coacuon

- Model of In-Service Education

Idcally, the University component should be compnscd of two groups- an advnsory coundil and an on-site
team. The advnsggy council would have a5 its composition a broad representation of the éoual/beh.wnordl
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o~ sdences. Individuals comprising this group would have budgeted commitments (e.g., time and salary) to the
vperation of the advisory coundil. It would be pussible for each a(&:/isur) group to serve four on-site teams in
an effective manner. In reality, the advisory group might be thought of as consultants for the consultants,
in that they would assist in generating solutions to problems emerging from the interaction between the on-
site team and practitioners in the school. .
» The on-site tcam nced not be large in number, yet it should be sufficient in size for classroom obscrvations

. and individual meetings with teachers. Betwcen the tcam members there should exist at least three sets of
skills: o .

Skill Set 51 -A working knowledge of the struuturc and function of sccondary schools; a scnsltmt) to
the administrative chain of command; and 1 knowledge of sccondary curriculum.

Skill Sct 5 2—-Interests and skills in sucial psychology with emphasis on interpersonal communication,
and the organization and maintenance of functioning groups. .

Skill Set # 3 -Skills in the psychology of instruction, learning theory, and instructional rescarchiin class-
room settings.

If the unssite team were to attempt gommunit)\intcmutiun, an individual skilled in community psychology
should be added to the group and possibly one team member or more should be of the cthnic group living in
the community. The functior of the on-site team would be to work with practitioners in dealing with real
instructional problems and formulate svlutions to these problems with opportunities to test the solutions.

The Basis of Administrator-Teacher, Teacher- Teacher, and Teacher-Student

Interactions/Confrontations

Both race and dlass impact upon the interactions which take place at Cranc.-At the administrator-tcacher
level there is a kind of chess-playing pl’Cdl(,d.tLd upon “What race should vccupy. what position to maximise
the working relationship of teachers at Crane?™ At times it happens that pusitions are filled on the basis of,
“Who js the best qualified person of X race?” rather than “Who is the best qualified person at Crane?”

The teacher- teacher inferactions are much more difficult to ascertain. Sceond-hand conversitiofis and ob-
servations in the teachers’ lunchroom indicate an informal segregation by race. However, we must pumt out
that nune of; the wurkmg relationships that we have observed are affccted in any formal way by the issue of
race. : (] :

With rare cxccptluns we believe.that race takes 4 backscat tg social class in the ares of tcacher studcn[
interactions. We base this on our vbservations of an interesting dichotomy of expectations teachers have, fur
students. Teachcrs ¢xhibit high academic standards in a typical prcwllq,c high school curriculum. Ho\zvcver,
the teachers couple this with low “student” expectations. That is to say those behaviors we associate wnh
being a student (i.e., ncat, un-time work, being prepared for class, problem-solving skills, input into classroom

- decision making).are not held to,the same high standards as is the level of content disseminated by the
teachers and often not expected to be assimilated by the students. While the intentionality of those expecta-
tions is open to debate, the result seems to be a message ‘tp students frum teacherd which goes sumcthing like
the following: ‘We arc middle class -we an show you thé academic trappings of the middle cluss -but, we
don’t expect youto become middle class academically.” It is the view of the Project staff that at this point
in time, both levels of expectations are deleterious to Cranc students.

¥

Y

Schools Do Not Have a Competitive Product

At present, urban high schools (and we suspect suburban schools as well) cannot compete for the energies
and talents of adolescents. For example, schools du not disseminate relevant political/social/economic infor-
mation as well as the evening news. They often offer nothing to help the student better understand the
realities of«drug use. They often ‘“‘graduate™ siudents who svon rca.luc shat the unl) jubs they qualify for
arc already held, with seniority, by dropouts.

In Crane, the demoralized teacher attempting to force students through o formal and generally puintlcsﬁs&
program is not 4n uncommon sight. One thing that is very obviously needed is curricula which provide ex-
pericnces the students sce as thuroughly relevant and meaningful. Moreover, the experiences should be
such as to realistically cater to individual diffcrences so that all students in the classroom become active and

. successful participants. The entire instructional effort (t.u u.ula teachers, and tests) necds to focus un the
dcvclupment of those competencics essential for success in significant clusters of life outcomes.

What Should Be the Time/Cost Commitments for School Intesaction Projects? ;
No short-term prujcul is likely to have much effect. Inertia (political and suudl) de fmsncm.ss and the
need for cuntinuous learning by staffs all poirit to the requirement of long-term intervention. We would
urge thuse professionals willing to work in the public schuols to consider proposals of five to cight years
in duration with an annual budget of about $25,000. .
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A slightly different perspective would be to envision our Project magnificd a thousand fold (and the cost
for that would be far less than the first summer of Headstart and less than half the cost of one Ford Founda-
tion grant for one inner-city project). We believe that the effects upun schools and upon the Umvcrs:ty
staffs would be magnificent. We propuse in short that 1,000 projects suchi as this one (at a price of $2,000,000)
would involve 8,000 inner-city teachers, 1,000 university professors, and 3,000 graduate students. The aware-
ness-thus generated might begin to move us toward the solution of the awgsome problems in our inner-city
high schools. . — e -

e e T e -~
Recommendalz s from Chicago Staff (\/

In the succeeding pages we attempt to establlsh two mdjor factors. First, thl‘L 1s a need to state in g
posmvc form the feelings about, and the futuré for, the continuation of th|> program. Second, it is important,
not paramount, to review the problem areas that adversely affected the progress of this Project. It is our hope
that these recommnendations might alleviate problerhs for those who might participate in future “special”
programs:

Man) of the present and future prujects involve the communidfition of mstltutlunal systems. It is assumed
that the stated systems, i.e. university, school, and community, fre sumchow cqual partners in the inception,
exccution, and evaluation of the Pru_]c&.t Although the above assywumption is ideal and noble, the actualization
of an equal partnership was a “shaky”’ process at best.

Too often the University components saw their position as a facile method by which additional and, often
pcrsonal rescarch coyld be'gathered. Sumetimes, this research was begun without the prior knowledge or
commitment of the other “equal” partners or paruupants ' .

The cdmmunity, although viewed as a necessary adjum.t to the total groject, wasTarely an active member -
in the team. It was informed of actions and/ur decisions via a single, designated community representative.
The mere fact of 4 smgle representative, when the other two comnponents had several members, scc.mcd to
explicate a-monolithic view of the community.

Finally, the school system.had its problems. This system involved at least two levels—the administration [-
and the local schuol. We are folnate that the sdministrative clenent, specifically Mr. Albert Briggs, District
Superintendent, was a very activ®nd suppurtm member. However, the nature of a large and cumbersome
institution often requires a great dedil of “red tape” when assembling decisions. )

Of ggursk, the most important person was the classroom teacher. Even though most of the Cranc teachers
were excted about, the Project’s pussibilities, there was a lingering suspicion in the minds of those who were
not direltly involvedd in the Project. They were suspicivus of the results of the Project, the sincerity of the
non-Crane components, the purposc of the evaluation, and the continued success of the Project dftu the
funding was closed. . .

In addition to the womponents’ problems, tiere were some organizational problems - hiring pcrsunncl,
coordination and awareness of all components dgcndas, and establishing time lines.

Wc reccommend the following—- -

That all components be activély mwl\cd in the inception, implementation, exceution, and evaluation -
phdSCS / ‘

2. That the designated local project director be given complete support and dedision-making power tHat

effect the success of the local project -~

3. That the responsibility fog selecting staff be left to the discretion of the director with the asmstdncc of . \\

the participating component

4. That the persunnel who are directly involved with the prujcut?c selected wa-thtbasis of thc1r profcs-

sional qualities as well as their commitment

5. .‘I’hat the project not be used as a training ground for adumunal untested theoties, models, or concepts
D if these ideas have not had the ({pproval of the project components

6. That the project not be used 4s a training ground‘ft;i: future research analysts or novice theorists since a

novel concept requires scasoned minds and past expericnce to make the idea work y

<

B

7. That the UICC and Crane H.S. continue their supportive cfforts for this and furthér prOJects
'8. That a structured disseminatiun and demonstration vchicle be establlshcd to inform Chicago Public
* . Schools and other ¢ ‘inner-city’ schools ' v .
- ¢
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- " CRANE H.S./CHICAGO SATELLITE : S
' NEWSLETTER '
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"TO-THE-PARENTS ADDRESSED

. The task of changing our schouls from a sclective system which rewards and finally graduates only the
anore able students to une which develups each individual to his fullest capabilities is a difficult one, but it can
be done. The University of Iflinois is working in conjunction with the District Nine Public Schools and the

v

residents of the Near West Side to establish
a Partnership in Education. We are receiving
funds from the U.S. Office of Education for
the establishment of 4 Chicago Satellite Pro-
gram. ‘

The Chicago Satellite Program addresses it-
sclf to three needs: (1) developing new forms
of university, school, and community coopera-
tive planning related to the problems of
schools and the needs of students; (2) develop-
ing new and innovative programs rclated to the
helping of students in the school system; and
(8) the cxpréssed problems and interest in self-
renewal at Grane High School.

* The ultimate objective of the Program is the
adoption of a “Diagnostic and Skills Devel-
opment Center for Staff Development and Stu-
dent Personnel Services” into the regular pro-
gram at Crane High School. The Center will be
both a physical sctting and a service to the
school. It will be used (1) to help teachers

_become more effective in teaching and helping

students, and (2) to help students learn more

effectively, get the most from their education,

and get-better jobs. This year an experimen-

* talprogram, called the *High Impact Program,”

was begun to help sclected students and facul- ™

ty reach those goals. Your children, a total

. 0f.60, arc its first students. "’ e
‘The articles in this newsletter will explain

the various aspects of the project. We-are.

enthusiastic about it; but to rcally make it

work, we need your interest and partzczpatwn'

. Thelma Y. Mcrchant
Project Director

MESSAGE FROM THE SUPERINTENDENT:

Congratulations on the sclection of your
child as a participant in this exciting new ap-
proach to education. About three ycars ago— ’
after consultation with parents and community
leaders— a decision was made to focus our
efforts orf improving the i 1magc of Cranc High
School.

To do this we felt that it was necessary to -
not only change the curriculum of the school,
but also to change the physical appearance of
the building. It was also concluded that both of

. these operations should procced at the same

time.

In cooperation with the University of illinois,
our plans are proceeding according to schedule.
The complete modernization of the building,
changing its physical appearance, is underway.
The Diagnostic, Skills and Staff Devclopmcnt
Cct\tcr, a vehicle for cumculum changc is
moving slowly but surcly Your child is deeply
involved in this center, anid his contribution at
this time will influence greatly the future of
Crane High School. -, .

-

~ Albert A. Briggs T

This newsletter is the first of several'to be
published during the school ycar! In issues to
follow, we will kccp you posted on the:project.

" activities, and on’the resources available to

thc students lnvolvcd

-MERRY CHRISTMAS!!

-

A

HIGH IMPACT TEACHERS

" The teachers involved in thg High Impact
Program are all volunteers. During the plan-

ning of the project, it was decided that the

60 students.chosen would benefit most from
teachers who were committed both to the growth

. and learning of students, and to improving"

their own teach}ng Eight teachers were se-
lected by a stccnng committee hcaded by.Mrs.
Joyce Oatman.

These teachers attended a summer workshops
at the University of lllinois, Urbana, where .
they developed-a list of objectives for their

et
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. High Impact, cont’d.

students this ycar. They were also acquainted
with the members of the University staff who
will be assisting in the project this year. The
University staff, four faculty members, is at-
“tempting to hclp cach teacher in"whatever
ways would improve his class, ranging from
procuring materials to offering ideas on

- teaching techniques.

The teachers in the High Impact Program
meet frequently to discuss their programs,
their students, and new apgaggches to problems.
Their meeting place is the ?s Is Development
Center, temporarily located behind the Chem-
istry Lab. '

«  Teachers involved are:
Mr? Eugene Matthews — Science
Mr. Malcolm Walton — Science

- Mr. Wadell Williams — Mathematics

_ High lmp wt Program is initiating a tuturmg

TUTORING PROGRAM BEGUN
As the scumd markm;, period I)Lglm, the,

program for some of its students. Talented

juniors and scniors at, Crane have been select-, S
ed and arc being p‘ud{ to tutor High Impact B
. freshmen who are in need of help. |
Any student in the High Impact Program who .

nceds help in any area can'request and receive’
it. Also, any High Impact student who receives
an R in a subject (for reasons other than pro-
longed absence) will be required to attend 4 .
compulsory tutorial program in his weak sub-
ject(s). Tutoring will vccur during first and
ninth periods, and will last all marking period.

Further information about the tutorial pro-
gram is available from any High Impact teacher
or Mrs. Joyce Oatman, room 353, Crane H. S
(Phonc 996-8510).

43
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Ms. Georgia Gavaris - Mathematics High
Ms. Betty Lodine — English Impact "TEACHERS RETURN TO SCHOOL ;
— ?/Illsr l}i:thg}r::tniréz)gfgfﬁdies Fifteen faculty members of School District
Mr. jolz,n Schram — Social Studies Nin.c arc participating in a scrics of courses
Mrs Joyce Oatman — Science desxgne.d by the lol.mvcrsnt.y of Illlr.1015, Cl'.u-
Mi‘s. Olga Dogan — Special Education cago Circle, spc_cxflcally aimed at inner-city
Ms ) A dflc Klgin _ Physical Education schools and .thc1r tc.achcrs.. The courses, part
Mr. Clinton Ayres — Syciencc General of' the S_atclllt_c Project, will Ia_st all year and
Mr. Leslic Dean — Business Staff’ ' will begin again next year for {ntcrcstcd faculty.
Mr. William Bransford — Readin The courses involved deal with change: how
s cing it applies to schools, how to institute change,
R what to watch out fer, ctc. The faculty mem-
YOUR OPINIONS: WANTED! bers are working on individual projeets that
The staff of the Satellite Project and Crane involve actually changing some part of their
. High School welcome your thoughts at any time. schools and correcting weak arcas. ‘ L
" "7 If ever you have any comments or questions on " Crane faculty involved in the courses are:
the program, please.call or write. We hope you'll Mr.Donald F. Collins — Principal
want to be involved in any part of your child’s Mr. Howard Boganey. - Assistant_Prmcnpal
education you consider important. Ms. Olga Dogan — Special Education
Ms. Mary Turner — librarian
Tl:xclma Y. Mct:chant Mr. Arthur McConnell — Mathematics 4
Richard D. Heinsen Ms. Beulah Gregg — English .
" Project Staff . -
996-8733
Crane H.S./Chigago Satellite Program o .
School District No. 9 '
. 225 S. Aberdeen i .
- Chxf:ago Ilinois 60607 )
. - TO: e ,
‘Q | * v
;e .
U , ;
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: -»Educatxonal Psychology E 425
- 307 Stevenson'Hall .

: University of Hlinois ‘
Chicago Circle Campus

Y

N Instructors

" ThomasJ Long
210 Education Building
Univessity of Illinois
Urbana, llinois-61801
Area Code (217) 333-2245

These are two required.texts:

Reinhold Co., 1971.
Timetable
JAouary 24, 1974
31

N -

28

\ -
March 7, 1974 !
‘ 0 -

o Thursdays - 3:45 p.m.-5:45 p.m:

“Nordberg4:

Ay

Richard Heinsen
District 9 Office

’ 225 South Aber,dcen
Chicago, llinois 60607
Area Code (312) 996-8733

This is the first (primary) course in the counseling sequence leading to state certification.

: Nordbefg, R. B., Guidance: A Sysiématic Introduction, New York:
-~ Random House, 1970.

Sprinthall, N.S., Guidance for Human Growth. New York: Van Nostrand

-

-

Fal

Oricntation (Long)

‘What is Guidance?,

What guidance is not?

Pupil Personnel Services,

Who gets guidance?

Who gives guidance? -

Certification Requirements in Illinois (Long)
Nordberg ix-42

Aims of Guidance

Adjustment mechanisms

Administration of the 16 PF (Hemscn) o
58 - - . T =

Counseling «
Counseling Techhiques workshop (Heinsen)
Nordberg 60-72 - -

Testing : .o
Interpretation of the 16 PF.

Administration and interpretation of a personal
intelligence test (Heinsen)

Nordberg 72-93

Theoretical bases of guidance
Two films on three approaches to psychotherapy (Long).
Nordberg 96-129 * ®

Scheduling and facnllths ‘
How guidance programs are orgamzcd and admtmstcrcd
Nordberg 131-160 .

Future prospects and problems in guidance

K]

- Glossary

Biographical dictionary (Long)
Nordberg 162-206

4
\

34
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Guidance for Human Growth: The Nced and the
* Opportunity (Long)
Sprinthall 1/1}7

The placé of theory: Why guidance needs guidance. . s

(Ilong) s e ’

~ - Sprinthall 18-33.. ' - )

11 Values: As.means and ends (Long) . ¢ .
“ Sprinthall 34-53

18 Behavior Modification: An unconditioned response
Behavior modification workshop (Heinsen)
Sprlm.hall 54-66

25° r Counsehng Its dual focus (Long) . ’ ' i

April 4,1974 K

. . Sprinthall 67-98

May 2, 1974 o +  Testing and appraisal: . A Service to Whom'f’ -
(Heinsen) ’
Sprinthall 99-120

Portfolio Papers due

9 Consultation and institutional impact (Long) -
Sprinthall 121-142 .

16 Wrap up. o
- Last date portfolio
_Papers accepted—Excused gradcs likely on those
submitted on this day.

.

Goals: To obtain a systematic introductory understanding of guidance functions as currently conceived
including (1) the theory base for guidance, (2) the techniques of guidance, (3) the organization and ddmm
istration of guldance programs.

To obtam an undcrstandmg of how to enter the gulddnce prufessnon as a certifiable pra.clltloner

Requirements: (1) Reading of both required texts. . ",
' (2) Pacilitating discussion-during one class penod
(3) Submission of a portfolip of individual activities, papers, or other items which the
student has-sclected.as assisting her/him in achicving: her/his: pcrsonal objectives
- within the confines of-this class.

‘ (4) Successful complctlon of the weekly quizzes covenng the required readings.
(5) General actlve parucxpanon and mvolvcment in class activities. '

Gra.dmg (1) 25% of the student s grade will be ubtamcd through thc mcdlum i wcckly qulucs Lovcrmg
the Sprinthall text.

(2) 25% of the student’s grade wxll be. ubtamcd through the med:um of weekly quizzes covering
the Nordberg text.

(3) 30% of the student’s grade will be obtained through the medlum of the portfullu The course
instructors will wcxght cach portfolio on the basis of its adequacy in hght of each student’s
stated personal goals and the scholarly way in which the portfolio is compllcd -

(4) 10% of the student’s.grade will be obtained through the medium of thc,adcqudc_) of the class
room discussion- légjby the student lncludmg . ‘

‘a. preparation’ evidenced

b. creative:-use of-resources..

¢ general level of class participation stlmulated

d. integration of material to be covered with previou$ matenal and outSIdc resources
(readings and the hkc) ’

(5 ) 10% of the student’s grade will be subjective based on the general schularly impact, classroom
impact, and workshop skill cv1dcncca by cach student as rated by thc course instructors.

»
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Staff Dcvcldprﬁcnt Courses - Chicago Circle Offerings

‘Objectives of Each of the Fhree Courses: .

1. Curniculum, Instruction, and Evaluation in Urban Education with special emphasis upon Iriitiation of
Educational Tnnovations. ST !
______ _a Eachstudent will be able to list the distinguishing criteria which scpar.‘.h abona fz'de innovation
from a mere change of jargon in which old and unsatisfactory realities continue unabated even
through lip service is given to propuscd innovations.and even_though changes of vocabulary may
occur in an cffort to create the i lmprcssmn that other, more substantive changes havc also
, - occurred.

b.  Give case description of various attempts at innovation, cach student will be able to identify

o which of the case studies represent genuine innovations and which are probably continuations of
the status quo, pcrhaps with new names to mask old realitics.

.o ¢. Givena propuscd innuvation, tach student will be able to assess the degree to-which that innovation
is internally consistent, distinguishing innovations with internal consistency from thos¢ with ~
dissonance and internal self-destructive tendencies. ~»

d. Given an'internally dissonant proposed innovation, each student will be able to. suggest various
ways in which internal contradictions could be reduced or eliminated, thus mdkmg the proposal
more viable. Such suggestions will themselves be reviewed for cohcrence and consistency with

= the over-all nature of the innovation. <

c. Each student will be able to identify the chdractenstxcs of an environment which cither encourage

or discourage innovations & general. - . *

f.  Each student will be able to identify the' characteristics of an environment Wthh suppurt or oppose

the establishifients of his or her particular change proposal. -* N
. g Givena articular propuscd innovation, each student will be able to describe an ideal environment.

) h:  Given 4 particular prupusal for change, cach student will be able to describe the actual environment

L of that innovation in terms of the environmental factors which hav€ a special bearing upon that ~

! ' particular innovation.

» 2. Improving Learning Epvironmnts yith special emphasis ﬁpon the Manag¢m¢ nt of Educational

. Innouvations.
‘. a.  Each student will be able to list the crmcal “turning pomts in the life hlstory or carcer of a
L * successful innovation. .
b. Each student will prupusc an mnovatlon identifying its various dcvclupmcntal phascs and turning
) * points.
o c.. [Each student “will | Tcparc a A'”frrfgc ficld” analysiswf 1hc environmental factors workmg for or
““?I‘"”*j" I agamst‘thC“succcs bf“hlrorhcn‘ndmdudl—proposzﬂ - ees - -
d. Each student will prcparc a stratzcgy to. maximise suppurt and minimize opposmon to h|s or hcr
proposal. T .

‘e.  Each student will ptcpdrc ntmbcm.y plan listing several pusslblc future conditions which might
influence the survival oF his innovation, together. with appropriatc agtions to be taken if and when

- ° the foreseen circumstances actually arise. . )
3.. Resources and Methods for Instructional Improvement with special mehdSlS upun the Emluatlon and
,.':; issemination of Educational Innovations in Urban Schools.

« a. Each student will be able to identify and dlstmgulsh "hetweep the three processes by which educa-
: tional innovations are evaluated (positive, negative, and ngutral perspectives of the cvaluator).
: . b. Given aspecific innovation, cach student will be able t5 determine what types of information will

N be needed for the proper evaluation of that innovation by each of the various influential persons

: or. groups whose evaluation influcnces the survival of the innovation. o

_ ¢.  Each student will be able to give at least one paradigm example of the *dilemma of success” in

. which the procedures by which an innovation became entrenched in environment make it difficul
o . or impossible for that innovation to-be-transferred-into other environments. '
d.. Each studcnt will assess the degreeto. whlch hls or her own innovation falls prey to the “dilemma
o . of success.” .
‘ ) ¢. «Those students whose innovations are sngmflcantly affected by factors which (although thcy
help the.innovation to survive in its original scttmg) work against the dlssemlqatlon of that innova-
- tion into other settings, will devise alternate strategies for making their innovations miore widely
acceptable and applicable. . P N

Y N . v
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Factors Related to the Purpose of Each Course . -
1. Curricutum, Instruction, and Evaluation in Urban Education '
F ac;tﬁ:t(ﬂbe learned: . -
.7 ¢ FactUpe:  The mdjomy of innovations attempts are unsuccessful.
Corolary: Innovatiop is not casy; it takes time, effort, and skill.
Fact Tivo: There are a number of important sources of support for proposed changes.
L \fqa‘ct Phree: There are a number of important sources of resistance to change.
Fact Four: Itis poss:blc to design a change strategy which maximizes the effect of pousitive factors
and minimizes the effect of-negative ones.
Fact Five: The cnergy represented by the negative forces can sometinies be rechanneled and re-
directed toward the support (instead of the obstruction) of thc innovation. .

Attitudes to Be changed: .
. Attitude 1: Hopelessness “We can’t make any changes here because ‘they’ won’t let us.’
Attitude 2:. Arrogance ‘Chan ¢ is something which the powerful inflict- upon the weak.”
Atutudc 3. “Semantic Games “All wc really want to do is to have new names which give the ap-
“ pcarancc of change without its usually troublesome and disturbing
o et reality.” A
" " Skills to be maftered: ~ : P
™, Those listed ip the course objectives of course 1. im.w...w
2. Improving Learning\ nvzronments - ’ {m\
Facts to be learned: : ' A
Fact'One! Thc carcer of an infiovation passes through several distinct phases.

, .Fact Two, ,\Intcmal factors which may be helpful at one phase may be harmful at another dnd
:\% vice-versa. v { ,
. ; Fact Three: External factors may be helpful at one time and harmful at another, dcpcndlnMppn
o the phase of development of the innovation. .

Attitudes to be changed: . . '
. Same as Course 1./ ' T .
Skills to be mastered: . L . '
: Those listed in the course objectives of course 2. ,z;
¢~ * 3. Resources an ods for Instructional ImprovementA N .
T Facts to be Ic(z/z: ¢ .

Fact One: Dxffcrcnt pcoplc evaluate the same innovation in different ways.
Fact Two: There are reliable ways of predicting which md:v:dual will evaluate which innevation
in which way. v .
Fact Three: A persofy mayiapprove of thé idea of an innovation and\%n cither fail to support it .
or activély oppose it because of the ways in which the implementation of the innova-
. tion (as distinguished from the ummplcmcntcd x{once‘m) may lmpmgc upon that

' person’s central values. .
Fact Four: Certain characteristics of some succeéssful mnovalluns work against the further spread
of those innovatiogs, - " .
° Fact Five: ?estcrday s innovations are the status yuo which today s innovators are trying to chdngc
T, e Thus, the present situation can often be best understood in the historical pcrspcct,nrcr T N

.~ ofasequence of innovations, each of which corrects past crrors.
Fact Six:  The destructive tendencics of present innovations can often be identified and chmmatcd
in advance through the use of such futuristic p]anmm, tcchmqucs as Delphi prcdlctrons

e and the “fan of futures.” T
. Attitudes to lye changed: ey
' : Same as'Course 1. .
Skills to be mastered: N ‘ .

L Those hsted in-the-course objectives of course 3. ' - .-
Places of Instruction '
~*~ «. Instruction will be conducted on site at Crane High School. .
) Enrollee Achievement and its Measurement e
‘There will be four basic forms of measurement which will be used to indicate thc'dq.,uc to which tfe goals
stated in these plans of operation (and additional guals stated by students dur;ng the woursg of the three

o, quartgrs) are being met. ‘ . '

. . - . A
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& in these three wourses after June 1974 by keeping’ the theories of innovation taught in these cuurscs

-~

<

1. The instructor will monitor student progress by ubscrvmg student perfurance on assignments, by
requiring reports of progress to be made by each studént, and by specifying key tasks related to each
course vbjective. Enrollce perfurmance on these tasks will be the key indicator as to whether or not
that student has achieved that ob_|ect|vc

2. Enrgllees will make a total of six course evaluations, vne at mid- tcrm of cach course, and one at the
end of each course. The mid-term evaluations are formative ones, donc with the intention of influencing
the progress of the course dunn‘g‘ry'fmal half of that quarter. The course will not be exclusively back-
ward-louking. Suggestions abowtfuture offerings in the year-long, threc-course sequences will be solicited.

3. Program evaluations of the entirc Satellite Project will measure enrollee achicvement and coursg e ffcctive-
ness in both direct and indirect ways. Since the enrollees arc expected to create and nurture certain
iinovatiuns to maturity, program cvaluations which seck to determine the degree of innovation which
actually vccurred as a resylt of the existence of the Satellite Project will provide implicit evidgncee about
enrollec achievement. In addition, program evaluations wjll give further direct evidence about the
rcactions of cnrollees to the type and amount of help provided to them through their courses.

4. Enrollec self-evaluation will also be used. It is huped that in addition to individual sclf-cvaluation,
groups of enrollees will make progress reports about their innovations to the entire faculty of Crane
High School during in-service training meetings. . -

Practical Application in the Ficld Setting -

Yes, there is an expectation that students will practice what we and they have been preaching. In fact, it
will be impussible for the enrollees to learn very much.about the facts, attitudes, and skills involved without
actually putting them m’tm practice by initiating, managing, and cmln;qtm;, a spedific educational innovation .
in their own highschool.

Evaluation Medgures to be Used to Determine EﬁrGTRhSucccss in Makmg., Practical Applludtmns in Crane
High School.© .

Each student will be expected to present, evidence. l_bal he or she has achieved course objectives which

'requlrc the attempt to implement an innovativn. The appropriate form of evaluation is one which takes

innovation theury and innovatiun strategy into account. Specifically, it is une which meets the eourse ub

» jectives associated with Course 3 (Sce page 25.) . . . ‘ . ..
. . . . )
A.  Merchant and Weldon A . : o " :
1. Third-year necds : ! , N
a.  Skills in planning and initiation of innovations. ool

b.  Skills in management of i innovation already Initiated, induding “first-aid” to sick innovations
c. 'Skills in evaluating and disseminafing functioning i innovations. .

2. Expectations.of the University . o .
The C%llegc of Education looks upon the Midwest Pupil Pcrwnncl Services Project as a very dcs:rable _
.uppurtumty tu make lively connections between academic knowledge and ficld-realities. The connec-
tions made during the coursc of 1973-74 will benefit thuse College of Education students who enroll

well informed by-current actual pl’dCthCS of innovators.

€ . ® R .
B. Consultants ~ ‘ : .
1. Wilber Simmons, Kent State University - b ’
, 2. Class prcscntd"hon and mdwndual counseling on dissemination strdtcglcs ,
b~ 2. ‘Charles Sorcnson, Orgam’iauo“n Dcvclopmcnt Consultant ';o‘ .
¢ a. . Presentation on the" magﬁ in which ddmmlstmturs predict the lmpact of 1 mnuvatmns upon,the other
parts of the totalinstitution.
b. Cbachmg of enrollees upun strategies for mstntutnonalwmg innovations in such a way that the
. innovation ‘will survive even if its initiators move on. - ) . . P
5 ¢, Positive modeling as a diffusion strategy. - . , . . » .
\}: - ’ P . ' » N [ 5,
;}zi ~ - _ N - . . ' . I
N o~
J - ~ € - - .
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- DR ) ‘ February 21,.1974 °
5
L P X -./1
P . : 1 : Summary of Meceting
- Re: The Development of an Exiramural : .
= . ! Masters Degree Program in Pupil T

ye

Personnel Services .

In urder to pin'down the details of Urbana’s involvement in a series of counseling courses, a meeting was
held February 14, 1974. Participants were Dr. Thomas Long, Assistant Division Chairman, Department of
Educativnal Psy chulogy, Urbana; Mr. Richard Casper, University of Illinvis, in charge of all extramural offer-
ings; Mr. Albert Briggs, Superintendent, District 9; Mrs. Patricia Hoffman, and Dick Heinscn, Chicago Satellite.

In couperation with the Chicago Sat¢llite Project, the Urbana"Educatlonal Psychology Department has be-
“Come involved in offering Pupll Persunnel Services courses {graduate level) to Chicagu teachers, especially

" within District 9. The meetirig was held in order to clarify the course sequence to be offered, in order that
teachers may meet the requirements for certification. , y

It was first established that the Urbaha course sequence, as currently practiced,.does meet the Chicago
Board of Education requirements. It was next established that the sequence can be offered, une course per
semester including summers, soon enough for participants to meet the certlfu.auun requirements by the

deadline of Autumn 1976 . . B}
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' UNIVERSITY OF ILLINOIS AT URBANA-CHAMPATGN -

w?r »

TO: . Robert Burnham and Alan Knox
RE: : “Proposal to deliver a satellite tr.aining program for the muaster’s degree in education
‘LOCATION: ; Chicago Circle Campus, University of Illmo:s, ’ "
- Chicago, Illinois .
SUBMITTED BY: Thomas J. Long
DATE: - May-3, 1974 ,
Ve
' e )
Background '

The contract ncgotlatcd between th(. Chicago Buard of Education and the bargaining agent for teachers i in
thc public schouls of the city of Chicago, lllinois, stipulates that those currently’ huldmg pusitions as counsclors
in the public schuuls must, by September, 1976, obtain certification as a counselor or face the risk of losing
their current position to a eertified counselor. A significant number of counselors currently employcd by
District 9, the Schoul district in which the Chicago Circle Campus of the University of Illinois is lucated, and
* adjacent school districts, are as yet uncertified. It is also true that a significant number of those currently
holdmg counscling positions and uncertified are Black or Spdmsh -speaking Americans,

-

o

Proposal . : :

At the request of the Supcrintendent of Dlstm.t 9, and as a publlc service, it is proposcd that the Depart-
ment of Educational Psy Lhulu;,y at the Unncrsnty of Illinvis at Urbana-Champaign cstablish a satcllite training
prugram in_counscling, leading t the master’s degree in education and fulfilling all wunsclur certification re- ~
quirecments demanded by the Chicago Board of Education. ' :

-

Dates

This training program witl bcgm during the fall semester, 1974 and continue through the summer session,
1976.

Participation

The program will be carried vut as a juint project of the Division of Continuing Education and Public
Service on the Urbana campus and the Department of Educational Psyghology. All courses uffered in this
propuscd program will be pffered at the Chjcago Circle campus of the University of Illinois or in such locations
in the District 9 schouls as will best provide experiential practica for the counselors in training. All instructors
forithe proposed program will be regular staff members attdchcd to the faculty of the Department of Education-
al Psy cholugy at Urbana:Champaign or such substitutes as are approved by the Chairman of the Dcpartment of
Educational PsychologYund the Graduate College of the University.

Residence
All courses completed as. pdrt of this training program will be considered courscs taken in residence by those
students who have been admitted as dcgrcc secking students for the master’s degree in education at the Uni-
versity of Illinois at Urbana-Champangn : L
The rationale for granting resident credit for courses taken as part of this satellite program is as follows:
a.  All courses will be taught by faculty from the Urbana campus or approved substitutes. :
b.  The support facilities of the Cirdle campus are more than. ddequatc for the training of students
enrolled in this proposed program; this includes library and audjo-visual facilities.
c.  The arca provides an urban cicntele for practica unavailable in Urbana-Champaign. The student
body being serviced by this propused satellite program will largely work with.urban inner-city
children upon graduation and, therfare, locating this trammg program in Ci'ucagu will pruvxde a
more appropriate setting than would a similar program of training wnductcd on the Champalgn
" Urbana campus. -
W 4 The ‘majority of students cxpccu.d to enroll in this program arc alréady employed by schools in
the Chicago area in some aspect of guldancc work. The blending of academic course work with
on-line guidance involvement will cnhance the student’s learning of the principles of pupil ersonncl
work. This should make the student’s part-time academic involvement less a handicap than is
usually accorded studcnt§ pursuing a master’s degree in cducat:un on an cxtramural/summers only
bds:S - @
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Timetable ) w 5.
It is proposed that the following timetable of courses be-offered:, ’ -
Fall, 1974 Ed. Psy. 422, Basic Principles of Counsclmg

hed

Spring, 1975 . Ed. Psy. 311, Psy¢hology of Learning for Teachers
Ed. Psy. 312, Mental Hygiene and the School

Summer, 1975 ) Ed. Psy. 392, Introduction to the Principles of Measurement
i Ed. Psy. 427, Principles and Techniques of Group Guidance )
Fall, 1975 Ed. Psy. 411, Psychology of Adolescence for Teachers
' Spring, 1976 * Ed. Psy. 428, Theories ofCareer Dcvcl()pmcnt and the Usc of Occupallondl
’ ) Information
Summer, 1976 Ed. Psy. 423, The Use of Tests in Guidance and cither

Ed. Psy. 399, Seminar in Counselor Education, or
Ed. Psy. 424, Supervised Practice in Educational Psychology

Financing :

Courses taught by Urbana campus faculty during the regular academic semesters will largely be done vn an
overload basis and be supported by the Division of Continuing Education and Public Service as extramural
offerings in the usual manner.

Courses taught during both summer ‘sessions will be assigned tu Urbana faculty as part of their regular
course load at no salary expense to the Division of Continuing Education and Public Service. Travel funds
necessary to transport staff members to the Chicago Circle campus will be sought either from CE&PS or
from the College of Education. It is expected that thesc costs will not exceed one round-trip fare to Chicago
plus onc night’s lodging and six mcals for cach week of summer instructional activity.

Special Features
While the program is listed in terms of courses fur course ‘credit, the special fe.nures uf this program will
include on-jub supervision of school guidance activities, large urban school involvement and special focus un
problems encountered by pupil personnel workers employed in large urban school scttings. Special details
of this program will be articulated. at 4 later time by staff of the Division 0f Personnel Services, Dgpartment
. of Fducational Psychology.
Degree Components
The sequence of courses listed are sufficient to ¢nable a student satisfactorily completing all of them to
. ' obtain a Master of Education degree from the Untversity of Illinois. -

The Department of Educational Psy t.hulu;,y will consider recommending for dcgrec status, all applicants
who meet the Graduate College’s minimum requirements for admission. The self- lmpuscd quota of the De-
partment of Educational Psy chology will be waived for thuse applicants applying for d‘.grce status and clear-
ly ldcntlflcd as participants in this proposed satellite pro_|ect

Ltmzts v
It is expected that a maximum of 40 students will be able to be admitted to this mmal prog,ram The pro-
gram cannot operate with less than 15 students enrolled for any one course, Enrollees with guidance exper-
icnce or currently cmployed as a pupil personnel worker'will be given preference..

The Supcrmtcndcnt of District 9 schools, Chicagu, must assist all instructional activities by provndmg
access to appropriate local educational facilitics for the purposes of practica, ubservation, and supervision. .

~  Evaluation :
Pre-measures will be administered at the bcgmnmg of the program to both cnrollccs in the satellite program
and students cnrolled in the beginning master’s program in personnel services. These measures will include
_but not be limited to the 16 PF and Counselor Aptitude Scales. Grades ul)tamt.d by students in buth programs
will be monitored during their course of studies. Pust-measures will be administered at the end of 32
semester hours of academic work. If no significant differences are found betwgen these two pupulations on
any of the measures used, the merit of the proposed Satcllxtc Program should be rcawndbl) established.

«cct Superintendent Briggs
Thelma Merthant, District 9

‘Richard Heinsen, District 9 . .
Stewart Jones 59 A . X
Henry Kaczkowski us

o ‘ 41 . ,
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Proposal for a New ﬁt{it of Instfuction
UNIVERSITY OF ILLINOIS AT CHICAGO CIRCLE
» . College of Education | - )
MASTER OF ARTS
. Metropolitan Studies in:Urban Education i .
5 Anticipated Date for Initiation: 0
September 1973 H *
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MASTER OF ARTS IN EDUCATION .

. 42

Core Courses '
Education 302 Philosophy of Education Education’ 324 Learning and Behavior
and Urban School Policy. 4 hours. Problems in School: Detection,
. Program planning. 4 hours.
Education 303 Policy Issues in the History
of American Education. 4 hours . Education 330 Curriculum, Instruc-
tion, and Evaluation in Urban
Education 321 Learning in the Urban N ~ Education [. 4 hours.
Classroom. 4 hoursee - . I . -
. ) R Education 331 Improving Learning
Education 322 Human Development and ' Environments. 4 hours.
Educational Practice. 4 hours ) -
. Education 390 Critique of Edu- |
cational Literature, Research
, ) Design, and Mcthodology. 4 hours.
/—4-' . . .
Arcas of Goncentration .
School ; Early Childhood Evaluation and Instructional ¢
Governance | |Reading| |Exceptionality . Education Accountability Leadership
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* [Off-Task Behavior

rllmrm«unmc < Ay

" Teacher Obscrvation Instrument

Date : Teacher’s name

Cw

No. of students registered for class present

No. of students tardy

No. of students prepared-for class
Length of class period -

first 10 mingtcs__.__.,___.._. -. after 10 minutes _.

(check bell schédule)

A

Introduction

Body ‘of Lesson

=
Application

Summary

Per<cent Showing On-Task Behavior

o @

O

B

Comments . ‘

P

Sa;nplc Dcécﬁp;ion of

Yes .No

- Yes No

Learn/practice criterion material: sufficient time  Yes

clear © = -
sufficient

Directions:

o

-

. Control behaviors: .

»
sufficient for completion of lesson
- not sufficient for completion of lessen

~

’ ' : o
Were the,objectives of the lesson made apparent to the students? Yes

Y

¥

&

more than necessary for completion of lesson -

No




.o
-

R Check the format that best indicates how the majority of the class time was spcr;t:

lecture teacher led discussion ____ . student led discussion . ___ . (/

silent scat work

. s s > . - ¢
confusion - ._ _ gamesfactivities __ _recitation

other . . _

individual work _ ___"  group work

L. Designate format that might have been more appropriately applied with (*). . .

Respond to the following items using tally marks that will be «omputed into « pereentage using the fulluwing&
L4

%

formula: No. of actual cases =
’ No. of opportunitics

1) N el

Teacher provides individual students with positive verbal reinforcement . . _.__.= ____ %

/S
. Teacher provides individual students with knowledge of results - = %

Briefly describe the multi-media behaviors of the teacher:

N EY
. -

.
N .

>

Did the wcacher use multi-level instruction material? Were different difficulty levels of materials available?

~ A

Was an attempt made to match rcadability of materials to the reading levels of the students?

Bricfly describe the following incidents and conpcomitant teacher behaviors:

Reward
e b

Punishment

Application of prior studcn-t\lg‘nowlcdge

Interaction among students . ) .

L)

ERIC

-
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The fbllowing questions should be directed to the teacher during or immediately following the lesson

What student behaviors were you trying to generate?

What steps did you take to match the matérials of th¥lesson to the language levels of the students?

Ll ’ ‘

How was the observed lesson related to the pretesting of the students?
¥

- . ¢ . § -ty .
How will you evaluate student outcomes generated as a result of your lesson?

Comments:

PA Fuiimext provided by ERIC




’ MODIFIED TEACHER BEHAVIOR RATING SCALE

1. Amount of Direct Control

—— (1) Displays a great deal of direct control.

—(2)

——{3) Displays much direct control.

—(4) .

) ,
——— (6) Displays some direct control.

—(7)

——(8) Shows no manifestation of direct control at all.
2. Amount of Indirect Control

———— (1) Displays a great deal of indirect control.

—(2)
———(3) Displays much indirect control.
—(4) _
— (5 .
——(6) Displays some indirect control. .
- {.Z —— —— - - e

-
>
-~

—_— (8) Shows no indirect control at all.
3. Amount of Student Control

———— (1) A great deal of student control.
—(2)

——{3) . Much student ¢ontrol.

- (4) N
—(5)

—{6) Some student control.
—(7) -

(8) No student control at all..-

4. Relaxation of Atmosphere

— (1) Extremely relaxed atmosphcrc
—1(2)

———(3) A somewhat relaxed atmosphere.
—4)

— (5)

———(6) A somecwhat tense atmosphere.

s1

—_ 7

——(8) Extremely tense atmosphere.

. B. Acceptance

——— (1) The teachicr was extremcly warm and accepting.

. —(2)

(3) ‘Thc teacher was warm and accepting.

— () .
—(5) : .

. (6) The teacher was somewhat warm and accepting.

—(7)
——(8) The teacher was not warm and accepting at all.

6. Humor as Stimulus to Learning

— El; Humor was very frequently used as a stimulus to lcarning. R
S .
v (3) Humor was often used as a stimulus to learning.

)




_—(4) ‘
7 (5) ’

— (7
(8) Humor was never used as a stimulus to learning.

7. Cohere nce

— (1 Thc~ instructor speaks extrcmcly cohercntly
—_(2)

———(3) The instructor speaks quite.coherently.
—_—(4) .

— 5 .

——(6) The instructor speaks quite incoherently.
— (7).

——(8) The instructor speaks extremely incoherently.

8. . Ridicule and/or Threatening Behavior - ~

—(1)" A very great deal of use was made.of ridicule and threat.
— (2 :
————(3) Frequent use was made of ridicule and threat.

(4) .

(6) Humor was only sometimes used as a stimulus to learning.

— (5 ‘ T
—(6) Occasional use was made of ridicule and threat.
— (M ' .
——(8) Use was never made of ridicule and threat.

-

" 9. Understanding

_— (1) Teacher displa);s very cxtcnsivc understanding.
—(2)
—(8) Tecacher dlSpldys a g?od dedl of undcrstdndmg
() N
—(5) . o
)
7)

Teacher displays some understanding.

—_— (8) Teacher displays no understanding at all.

hel(ermg .

.(1) The teacher was extremely- s'};c,ltcnng
@ ]

——(3) The teacher was somewhat sheltering.
—(4) :

o~
(5
——(6) The teacher was slightly sheltering.
—(7)

——(8) The teacher was not sheltering-at all.
11. Respect for Students

(1) Shows great respect for students. *
—_(2)

———(8) Shows a good deal of respect.for students.
— (1)
JU— .
———(6) Shows little réspect for students.
——(7)

———(8) Shows no respect for students.

.

fadEE P




12. Flexibility in Procedure

— (1) Isextremely flexible. )

—@ : | .
———(8) Issomewhat flexible. ’
— (),

—(5)

e {6) Issomewhat inflexible.
— (7

—(8) Isextremely inflexible.

13. Orgamzatwn

— (1) Teacher is very well organized.

—(2)
———{3) Teacher is quite well organized.
— (%) .

—(5)

(6) Teacher is somewhat disorganized.
—(7)
(8) Teacher is very disorganized.

- 14, Rejection of Students’ Contributions and Criticisms

1. Preparation for Class

—— (1) Highly rejecting of student contributions.

—A2)

(3) Somewhat rejecting of student contributions.
— (4
—— (5
*(6) Somewhat accepting of student contributions.
— .
(8) Extremcly accepting of student contributions. -

15. Treatment of Students; Individualistic ’
‘ (1) Teacher frequently treats class members individualistically.
— (2
__(8) Teacher often treats class members lnlelduahstlcallv
(4)
——(5)

— (6) Teacher rarely treats class members individualistically. .
(7)

. LR b . .
(8) Teacher never treats class members individualistically.

16. Treatment of Class Members: Unitary

(1) Class members are always g;catcd as a unit. =
——(8) Class members are frequently treatedegga‘unit. -

{4 :_' B PR
—(5) ° J ‘

(6) Class-fiembers are sometimes treated as a unit.
—(7) '

(8) Class members are never treated as a unit.

(1) Teacher is vegy prepared.
—(2)

—(3) Teacheris prcpared
— (4) oo
—(5) .

48
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- (6) Teacher is only somewhat prepared.

— (7 . s .
{8) Teacher is not at all ‘plre'parcd. ‘J -

18. Enthusiasm

——— (1) The teacher is very enthusiastic. ) . . o, ‘

—(2) ' -

——(8) The teacher is enthusiastic. )
(4) - . ) N ‘ ) =~ .

" (5) |

———(6) The tcacher is only somewhat enthusiastic.

—(7) \ *

: (8) The teacher is not at all enthusiastic.

19. Task Orienced

—w (1) The teacheris ve task oriented.

. — (2 .
—(3) The teacher is task oriented. - .
— 4 , .
— ) | | e .
— - (6) The teacher is only somewhat task oriented. .
(7) « ‘ Lo e -

———(8) The teacher is not at all task oriented.
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_ General Questions to Evaluate the Skill Center

This questivnnaire is an attempt to identify the opinions uf students at Cranc High School about the skill
.~ center project.

1. Based un what you know about the skill center, what would you recommend.to a friend? (check one)

~— - a. Try to get into the skill center.
_—b. Do not take part in the skill center :

2. If you were in a position to change this skill center

a. What would you keep?
———_ b. What would you drop?
. ¢. What would you add?

3. Cirde cither “yes” or “no” to show us how you feel about these things in the skill center.

a.  Right now, lessons arc more interesting than they were in the beginning

of the school year. =~ v Yes: No
- b.  SKill center teachers arc using more mtcrcstmg materials now »

AR than they were at the beginning of the school year. . Yes No

ra t.  llike being grouped with the same students in all my classcs. Yes No <

' fl Skill center teachers give-more individual help now than they did
7 at the beginning of the school year. - 7 by N Yes  No
c¢.  I'am lcarning more now than 1 did at the beginning of'the schoul ..
year. = RN Yes " No
~, N
4. Arc you in any student organizations or clubs, like the band; sports, or .

student council? Yes. No

Which one(s)?

.5.  About how many tjime&d\o you think you have talked to a school counselor this year?
; .

a

~

‘ \ . . . .
6. If you have sume personal problem, who here in schoul would you talk it over with? Check ‘one:

i —(a) ateacher ——(d) acounsclor "
™ —— (b) askill center teacher ‘o
/. (¢} another student (¢) other (who?)

Nl

General Questions to Evaluate the Skill Center

7. Is there anything else you want to say about the skill center? ‘ s
-~
“
Pt} =
- &

I. ve
<
0 .
-~

Q " 50
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General Questions About Crane High School -

This questionnaire is an' attempt to identify the.opinions of students at Crane HiéDSchool.

1.

Circle cither “yes” or “no” to show us how you feel about these things in Crane High School.

a.  Right now, lessons are more interesting than they

About how many times do you think ybu have talked with a school counselor this year?

If you have some personal problem, who here in school would you talk it over with? Check one:

—  (a)
— ()
R ()
———{(d)

a teacher
another student

a counsclor

other (who?)

werce at the beginning of the school year. Yes
b. My teachers arc using more interesting-materials

now than they wereat the beginning of the school

year. Yes
¢ My teachers give me morc indjvidual help now than - )

they did at the beginning of the school year. Yes
d. Iam learning more now than 1 did at the

beginning of the school year. ' - Yes
Atc you in any student organizations or clubs, like
the band, sports, or student council? Which onc(s)? Yes

s 3

No

-




APPENDIXF
Questionnaires (with data) Administered to:
Skills Center Personnel
¢ Faculty Members and
Satellite Staff




— Hi Impact
To: Skills Center Personnel General Staff

From:  Chicago Satellite Staff {/7‘\}
. ¢

Please fill in and return to the Skihs Cenger by Friday. We'll give you feedback on the results when we have
the results. Thanks.

1. Has the Satellite Project offer(cd"to you the services you require to:
YES SOMEWHAT  NO

a.  become more sensjtivc to and aware of your students’ —— e R
individual needs?
help you plan better programs for your students? —_— _
c.  help your students perform better in school? _ — _—

b

2. Have you, as a result of the Project, improved your skills in diagnosis and assessment (the use of tests
and other related materials), and in related skill development for students?
YES SOMEWHAT

. L]
3. Have you increased your use and understanding of student records, and other background information,
in helping your cfforts with your students?

NO

YES — -SOMEWHAT ___NO
4. Have you lnCl‘CdSCd the amount of cooperative planning with other teachyrs
——YES ——-SOMEWHAT

5. Do you feel your students have gained anything from your involvement in\{

—§- YES . — sOMh%T

vu feel yuur students have met the terminal objectives, as developed by the Skllls Center

sw, of the Project?

MAJOR ‘GTIVE

Demonstration of proper school-related behavior
Demonstration of sclf-control )
Deinonstration of increased self-estcem 3
Demonstration of independence in learning

Appreciation of the world of knowlcdgc and arts
Demonstration of improvement in reading and language |
Demonstration of improvement in mathematics '
Development of increased intellectual skills.

Dcvclopment of leadership qualities

Increased interaction with the community

Development of a realistic World of work

7. How has your attitude toward tcachmg and students been affccted by the Project?

he Project?

No

6. How

ES SOMEWHAT NoO %

<

LT
R

ST

IMPRONED ——— NO CHANGE DETERIORATED SOMEWHA T
e IMPROVED SOMEWHAT —— DETERJORATED
"3 : X

ve




Tabulation results from Skills Center Staff

.

.

) 8 HiImpact
, \'To; .Skills Center Personnel __6__ General Staff
From:  Chicago Satellite Staff

¢ 1

Please fill in and return to the Skills Center by Fr.lddy We'll give you feedback on the results when we thC‘X
tbc rcsults -Thanks.

L]

Has the Satellite Project offered to you the services you require to:

—~ . 3 2
. N YES SOMEWHAT
2.4 2.2 a.* become more sensitive to and aware of your 4 2 3 3
) students’ individual needs?
.22, 2D . Help you plan better programs for your 2 4
students? ’

2.3 1.8 c.  helpyour stud.cnts perform better u’?’school" 4 5

2.  Have you, as a result of the Pruju,t improved your skills in diagnosis and assessment (the use of tests
01.4 and other rclated materials), and in related skills development for students?
y ) < 3 _O0YES 2 2SOMEWHAT 3 5NO

3.. Have you increased your use and understanding of student records, and other background information,
2.2 in lelping your cfforts with your students?

) 1 3YES 4 OSOMEWHAT 3 2NO

Hd.Vc you increased the amount of cooperative planning with other teachers this ycar?
2_2YES 5 2SOMEWHAT 1 1NO

Qo you fecl your studcnts have gained anything from your involvement in the Project?
3 3 YES 2 2SOMEWHAT 3_ONO .

~
How well do you feel your students have met the terminal objectives, as developed by the Skills Center

Staff, of the Project? -
ES SOMEWHAT 0.
2.8 Demonstration of proper school-related behavior 3 4 .31
2.0 Demonstration of self- controj *
- 1.8 Demonstration of increased self-estcem
2.5 ‘Bemonstration of independence in learning
Appreciation of the world of knowledge and arts
Dcmonstration of improvement in reading and language’
Demongtration of improvement in mathematics
.7 " Development of increased intellectual skills®
Development of leddership qualities
1 Increased interaction with the community .
1.6 1.7 Development of a realistic view of the world of work
7.

PO NS s = O~ N
O 0O N O —

»

How has your attitude toward teaching and students been affccted by the Project?
3 __ IMPROVED 3 NO CHANGE * __0__ DETERIORATED SOMEWHAT
2 _ IMPROVED SOMEWHAT °* . 0___DETERIORATED
¢ »
"KEY: : '
BLACK . . . . Hilmpact - S
RED. *. . . . . GENERAL STAFF

*YES. . . . . . 3%PTS. Figure 21.

v SOMEWHAT . . 2PTS.

LPT. .
69

53

—
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TO: Faculty members of Crane High School
FROM: Chicago Satellite Staff

Would you please fill out this tS-minutc) questionnaire and deposit in the box marked “CHICAGO
SATELLITE” (on the counter) by Friday. We would much appreciate it. Thanks.

- -~

1. Ar\AcA you now or have you ever been involved in the Chicago Satellite Project?

- ___YES _____Ne& )

.

2. Do you know of the Chicago Satellite Project?
‘ — YES ___NO

3. Do you know what the Project is attempting to do?

e

—YES — ALITTLE —NO

»

4. Which of the following goals, in your opinion, are aims of the Project (check the space at left).

Decvelopment of new programs for students.
Development of new programs for teachers.
——_Improving student skills and performance.

—__ Improving teacher skills and performance.

Teaching of pupil personnel skills to District 9 faculty. .
Preparing students for post-high school opportunities (educational and vocational).

An improvement of Cranc’s community image.

Development of an effective planning force, involving Crane, the University of Illinois, and
local community people.

TR oo T

2

* 5. What, if anything, do you feel Crane (and/or District 9) has gained from the Project?




TO:

: ’ —1972-73 courscwork
——_1973-74 coursework

Diltrict 9 personnel who have taken or are now taking the
Staff Development course(s) offered by the University
of IMlinois, Chicago Circle College of Education.

FROM: Chicago Satellite Staff

Please fill out the questions below as honestly as you can. Thanks.

Have you developed an innovation plan?

yes partially no, but plan to —_no

If your answer was yes or partially,
a. have you devéloped a plan for implementing the innovation?

-—  Yes partially no, but plan to no

b. do you have a plan fur the evaluation of your innovation, and dissemination of its results to uthers
in the school or district?

yes partially .no, but plan to no
Hive you initiated an innovation in your school?

yes : partially —e—no,butplanto * no
If your answer was yes or partially, was it successful?

‘yes partially ¢ . don’t know yet no

Do you feel that the conduct of the course and its contents have been relevant to your expectations and
neceds?

very much so ’ —— — somewhat not at all
generally yes . - — very little
What, if anything, do you feel you have gained from the course? S : s

What, if anything, do you feel Crane and/or District9 has gained from this tourse?




To:

From:

.- Please fill out and return as per directions. We will appreciate your honest comments. Thanks.

z\’f&sch

L

™

Which of the above goals do you feel have been met (list by letter):

Which do you feel have not been met?

a.
b.
c.
.oods
c.
f.
8 —
h.
.2.
3.

L)

the persons addressed

Chicago Satellite Staff

What, if anything, do you feel you have gained from your involvement in the Project?

.

What, if anything, do you fcel Cranc (and/or District 9) has gained from the Project?

-

_ Development of new programs for students.

Deveclopment of new programs for teachers.

Improving student skills and performance.

. Improving teacher skills and performance.

Teaching of pupil personnel skills to District 9 faculty

Prcparmg students for post-high school opportunmcs (vocational and educational).

— An improvement of Crane’s community image.

Development of a planning team, involving Crane, the University of Illinois, and local
community people.

»

of the following are, in your opinion, the major goals of the Chicago Satellite Project? Rank the
you chouse in order of importance (1 = most important) b) placing the rank number in the space
at the left; leave any others blank. :




ERIC

Aruitoxt provided by Eic:

TO: Students of EdPsy 425E . z
FROM: Chicago Satcllite Staff

3 -

a

1. Do you feel that the conduct of the course and its contents have been relevant to your expectations

and needs?

very much so
generally yes

somewhat
very little.

2. What is good about the course?

3.  What needs improvement?

" 4, Comments:

&

——_ notatall .

-




. APPENDIX G

Student Responses to Teacher Behavior
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Summary Table

Student Responses to Teacher Behavior

-

Key: + b " Student responses which indicate teacher behaviors and
classroom activity which support the terminal objectives
of the Project.
- = Student responses which indicate teacher behaviors and
classroom activity which is not supportive of the terminal
’ objectives of the Project.
* ?
+ . = Student responses which indicate ambivalence about teacher
behaviors and classroom activity in terms of the terminal
objectives of the Project.
1. My teacher encourages me to do my best. A R I e I
2. The grading procedures in this class are fair. + 1+l ++ ]+ 1] £} +
3. My tcacher becomes impatient with students '
who do not understand the lesson. S P B T T T N B
4. 1 usually feel at case in the classroom. NSRRI TN
5. My tcacher is friendly outside the classroom. o B I I e e R
6. My teacher appcars to cnjoy teaching this subject. S B R I [ S B O I
¥ 7. My teacher feels that my ideas arc worthwhile. -+l + 1]l £ x|
8. My teacher makes me feel that Tajp - )
important to the class. - |- [+ ]2 |£ L]+
9. Much of our class time is spent listening :
to our teacher tell us about the lesson. S I R N U T - S - A
10. My teacher asks questions that cause us
to think about things that we have learned. + |+ |+ |+ ]+ [+ ]2
11.: My teacher encourages me to take part in -
classroom activities. 1+ |+ 12|+ 12|+ X
12. Classroom presentations arec sometimes made .
by students rather than by the teacher. el et BT B B A O S B
. 13. Students are often allowed time in class h
* to talk among themselves in groups about £
what they are learning. + =+ =1+ |11
14. My teacher is often busy grading papers or doing some
, - other personal work while we are working in class. ol N I o O - e I
™ 15. My teacher doesn’t like to admit
) (his, her) mistakes. e+ ]+ |+ |+ |+ 4
16. When we start new work, my teacher helps
us to sce why the work is important to . .
all of us. . EaN B I I o B I A
17. My teacher spends much class time discus- .
, sing topics unrelated to the lesson. u A e - e
18. My tcacher yells at students in front
of the class. A S A B e - e
19. When I miss school, my teacher lets me
rhake up my work. = A e T T T O
20. My teacher gets very arigry and punishes the
class evéen when the whole class is not :
at fault. + =]+ |+ [+ ]+ ]+
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21. My teacher compliments us when we do good ‘

work. . i EN RS S
22. My teacher docs not cmbarrass us when we : ' '

give a wrong answer. i N A I T I I T - A I
23, My teacher tells us the purposes of thc

lesson. S O B I R - A

24, My teacher reviews important ideas and

facts at the end of each lesson. : i R s I = I I
25. My teacher’s speed in giving the lesson
’ is just right. It is ncither too fast

nor too slow. + |2 ]+ ]+ ]+ + |+ ]|+
26. My teacher uses words that I can ’ d

understand. + {+1+ |+ + 2] ] +

27. We often take a test before we start
topics so the teacher can se¢ how much
we already know. -

[+
I
]
|
|

o+

+

28. My teacher cxplains the assignments
clearly.

I+
+
4
+ -
4
4
4
4

29. My teacher ¢xpects us to complete assign-
ments that are too difficult.

30. Our tests include many questions that have

[+
H
+
+
H
[+
+
+

-

not been discussed in class. . + |2+ |+ ]+ |+ ]+ +
31. The textbooks used in this class are too

hard for me to read. + |+ 1+ |+ ]+ |+ ]+ O+
32. Our tests arc too long to finish in I ,

one class period. + |+ |+ 1+ |+ ] x|+

33. My teacher often repeats almost exactly .
what the textbook says. +

[+
{
!
[

|+

|+

[+

34. Much of our class time is spent answering
questions that are written in the,

textbook. + + | + -] + | + + | +
35. My job is to copy down and memorize what'

the tedcher tells us. S N B o N N S B
36. The textbook is about the only source of

information discussed in class. S I B T - - A - A

37. If I don’t agree with what my teacher says,
(he, she) wants nre to say so. -

[+
+
+
+

[+
+
+

38. Wcare cncouragcd to go beyond regular )

classroom assignments and do some work’

on our'own. [+ || |2} +] +
39. This class is boring because we rarely do v

anything new or different.

I+
+
+
+
+
+
+
+
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APPENDIX H

Attendance and Absencefata
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PER MONTH THROUGH FEB.
9/73 10/73 1173 12/13 /14 2[14 .
‘ - .ABSENCE DATA
NO. OF CUTS - \ )
3 - ®
2 :
N 'J
1

ATTENDANCE INFORMATION .

[

PER MONTH THROUGH FEB.

9/73 10/73 11/73 12/1%_1/j4 2/74 -

¢
a

MONTHLY CUTS
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2.1

2.2
~ 23

3.1

3.2
3.3

4.1
4.2
4.3

4.4

5.1
5.2
5.3
54

4. Students will demonstrate independence in learning:

" Results of Urbana Workshop—Hi Impact Teachers

L d -

No on
TERMINAL OBJECTIVES OF SKILLS CENTER TEACHERS

-

[

1. The students will demonstrate proper school-related behaviors: ’
1.1 arrive in class on time. |
1.2  increase pattern of school attendance. ’ .
1.3  increase pattern of class attendance. ’
1.4  increase use of appropriate language. ‘
1.5 arrive in class prepared with the necessary mdtcnala for working, i.c., pens, paper, handouts

from tecacher.

2. The students will demonstrate self-control:

respect the rights and feelings of others, i.c., providing cach person with a chance to be heard

referring to peers by proper name ' :
referring to teachers by proper name. :

assume active role in classroom management activities.

participate in formulation of the rules of the classroom. : ' \

~8 .
3. Students will demonstrate an increase 1n self-esteem

a personal dppcarance that reflects pride in onestlf.
indicate a more positive response to classroom tests.
show willingness for realistic self-appraisal.

to sclect preplgnned learning activities and see them to cbmplction

willingness to generate their own instructional ()bjccuvcs and activities. ' !
us¢ school and public llbrary facilitics successfully, i.c., secure library card, demonstrate facility

with card catalogue and various reference books.

use avdilable resources in the classroom for completion of instructional objectives.

Students will develop an appreciation for the world of knowledge, hum.tnitics, and arts:

mcr&ascd partncnpatmn inusical organizations at Crane.
initiate dnd/or pdl‘thlpdtC in Crane-based clubs, i.c,, art, drama, newspaper, ycarbook
participate in community-based educational projccts for younger children.

initiate extramural art/music lessons.

6. The student wil demonstrate improvement in reading and language skills:

6.1
6.2

6.3

7.1
7.2

d

7.3

8. The student will develop increased intellectual skills:’

8.1
8.2
8.3
8.4

Q
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Aruitoxt provided by Eic:

significant increase in rcadmg level from the beginning to the end of the school year.
demonstrate a willingness to improve llstcnmg and speaking skills, i.c., in classroom activities,
extracurricular activitics, community projects. -

mcrcasc amount and qullty of reading materials not required in the classroom settirfg.

7. The student Will demonstrate improvement in mathematics skills:

-

SIgmflcdnt increase in hinth- gradc level from the bcgm;?g to the end of the school year.
demonstrate mathematical reasoning in solving problems in classroom and extracurricular
activitics.

cffective use of computational skills in classroom and extramural activities.
Al

—

transfer learned skills to similar situations.
sce the end result in reasonable terms while still dealing with the orlglnaI data.
formulate solutions to problems using reason and logic. ¢
demonstrate analysis drid crifical thinking. !

\
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10.
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Aruntoxt provided by Eic
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The student will develop quealities of leadership:

9.1
9.2
9.3

Student will increase interaction with the community jn its broadest sense:

10.1
10.2
10.3
10.4

The students will develop a realistic

11.1
11.2
11.3
11.4

Y

tutor other students in school and/for extramural settings.

lead group discussions.

organize new or participate in cxisting clubs/organizations. .

visitation of community agencics, institutions, and commerdial establishments.
participation in community cultural and artistic events.

encourage parents’ involvement as resource persons in the school program.
initiate class discussions centering on cxperiences and discoveries in life.

iew of the world of work, uecupations, and their requirements.

participation in standardized iNstruments dealing with vocational interest and ability.
participate in discussions based‘on d4forementioned test results. ©

demonstrate interest in reading materials related to a particular occupation/occupations.
participate in classfoom/extramural activities related to a particular occupation.
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+ - History of the 1971.72 EPDA Project  * ° ‘ .

4 n

On April 28 1971 the Board of Education of the ‘City of Chicago, lllinuis, approved the submission v )
»  proposal by the Department of Human Relations as a Satellite to the Indiana University Midwest Center,
Pupil Personnel Services Program, Education Professivns Dcvelupmcnt Act (EPDA) The propusal pas ap- e
proved for funding for one jyear beginning June 1 , 1971,
The primary goal of the program was to prowdc a more adequate training program for. personnel within
the inner- city school system who spend most of their effort in working daily with pcuple (in persunnel
., services). v
' The nrajor vbjectives of the prugram were. (I) to encourage the develupment of a “new professional” who
& would be able to relate to individuals as well as groups, to see the schuol system as a whole while also being
concerned with the growth of the individual and groups of individuals within the system, and (2) to prepare ‘
, this “new professional” tou give to Jthers the preggration necessary tu cnable them to work with individuals -
and with groups (students, teachers, administrators, parents, and uthers of the commumt)) served by the
school system. * s e
¢The first phase of this project, an m}.enswe fiye-week training pgogram, was conducted for 32 persons
selected from those responding to publlshcd announcements. This institute began unjunc 28,1971, and
included one full week at a residential center; during the four following weeks pamcxpants were scheduled
from 8:30 a.m. to 3:30 p.m. qaily until July 30, 1971~"* . . :
During this periud, partlcxpants were involved in a series,of sttuctural training activities designed to achieve
- the abéve goals. Thes activities outlmcd IR an addcndum ava:lable upon request developed skills in the

following areas: . . .
a a. .. \Goal Establishment _ * - '
) Data Collection : 3
¢ C 'Intcrpersonal Communication * . . .
d. Confrontation . . . ' . ¢ ‘
e. Problem Solving . _ . - -
{. Resource-Search Mcthodology - "N S : ] '
- g Group Process Skills ' ) s
‘. - h Planmng and Evaluation-Design - . : ‘
(N “i. » Conflict Identifieation and Resolution
’ The list o?"paruc:pan&s indicates the leCI‘SIt) of schools and districts rcbrcsented and the variety of
positions held by the participants in the school system. The fullowing table indicates sepresentation accord-
0 »ing to ethnic or r‘aéial group, age and sex:" .
o Ethnic or s ’ i ' N
- Racial Group . Age & : Sex
L. Black; -18 ° - v. 2130- 4 Male -11 ‘
’ " White - 9 - ) e 3140 -17 Female - 21 ~
Latinos - '5 ' - 4150- 8, . . L, o
o - 51-60 - 3 o ‘ Lo .
" Bach paruapant was encouraged to establish both personal and profcsswn‘al,goals Lo ‘ )
In addition, each partncnpant developed a specific plan of action-for implementation in hls/bcr area of* .
‘. responsnblllty within or in connection with the publlc schuol syStem. Skills developed in, the tramm;, prot
. gram were applied to the actual planning for action during the rcmamder of the year. . N
Evaluatlon of this first phasc of the program by 31 of.the 32 part:cnpants (and three additional pcrsuns :
L involved in the five-week session. one yearround intern, une staff typist, and | ung volunteer teacher) 0
.* indicates: the hlgh degrec of valuc which they placed on the training program. ., . .
o DR ¢ Evaluation Responses - s
S . . . (Scale: 1-3, Low; 4-6, Medlum 7-10, ngh) _ S ! -
« . .
’ - * . o Low T Medzum !111(,1/:
1. What perswnal‘value has this - 7 I T -
workshop had for ymﬂ’ 0 1 SN 33
2. What pro fessional value has . AR ’ . |
. _ " this workshop had for you? ' o 0 " 2 .31 |
'+ 3. Howdo yourate thedesign ** R . . -
O _ ofthis workshop" T s 0 ] 2 32 ) Y

:&t‘ ﬁ' '* . - 63 83 " . . . o |
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In considering their role as “new professionals™ the professional and personal values of the workshop. to
the participants is of major significance, their perceptions of this value were further described by the
—  anonymous comments written on the evaluation questionnaire’ o this.aspect of the program and quoted
* verbatim in Appendix VI.
Phase Il of the program involved the further training of interns through their utilization first as aides and
observers and then as co-facilitators of the-workshops for principals. Appendix VII presents this segment of
the program. Participants also implemented in Phase I their “Back-Home Plans™ as designed in Phase 1.
A’ cpuperative relationship was initiated with the Univessity JT Illinois, Circle Campus. Conferences were
held with university officials, with the results that sume menbers of the Human Relations staff and EPDA
*ncr program cnrolled in 4 training program at the university. In addition, a new Master’s program in the
- College of Education was developed and propused. Dr. Robert Rippey who was active in initiating thesc
chdnges at the university level was an ampdrtnupant in this program, working with the Advisury Com-
mittee and in the summer training program. The Advisory Committee included community, school, and
university representatives as well as representation from a variety of ethnic groups and from different geo-
graphical arcas of the city.
Implementation of “back-home™ plans rcqu:rcd spme adjustments as the staff in the Department of
Human Relations was decreased and as participants met with problems and increased their insights and
skills as they worked with their faculties and communities.

Evaluation
The mdjor purpose of this program as uriginally stated and approved was to train professivnal personnel
such as learning consultants; guidance counselors, pupil pcrwnn*pumllats human relations experts, para-
professionals, ang community voluntecrs to function as in-service specialists as well as experts in staff develop-
ment. Once these, persuns were trained, they in turn were to work with others throughout the system thercby

expanding the program to reach more personnel that directly affect the student population.

Though sume revisions were necessary for the last months of the program due to the loss of the prmupdls
workshops and of six staff members, there is every evidence that the goals of the first year of the project
were largely achicved and of the value of the pr, or the year it was in operation:

Thirty-two persons reccived intc(isive training to begin their develupment as new professionals.
‘ They will continue toputilize this mmmg throughout their careers.

2. Their own evaluation of this experience is ducumented elsewhcere in this report as having had high
personal and professionabvalue for them. .

3. New roles were cstablished for most of these individuals. They were given new upportunity and
rcspuns:blllt) for the in-service training of their fellow faculty members dnd for working with the
community. This was one of the goals of the EPDA program.

. 4. Skills and understandings acqunrcd in the intensive training program and fulluw -up training and
expericnces were utilized in the workshops conducted by the ‘participants and were shared with
their faculties.

) 5. The value of the principals® workshops as 4 training experience for participants was invaluable.
Observing and then working with the skilled facilitators responsible for these workshops gave . ‘
EPDA participants cxample, practice, and ¢onfidence.

6. The principals’ workshups provided these school administrators with additional perceptions,

techmques, and readiness for working with their own faculties and communities in new and more

productive ways. Comments from principals indicate their evaluation of this aspect of the Rrogram

In-service training sessions in local schools accelerated as a better schedule was provided by “the

Board of Education for this purpose. At the same time, through this E.P.D.A. program, more

personnel were available in Ipcal schouls, areas and districts who were trained for the training of

" . other staff personnel. In addition, becausc of their own workshop training there was increascd

. . readiness un the part of many principals to aceept such programs and to utilize the available trained

persgnnel for training of their own school staffs.

8. The Unncrsnt) of Ilinois muved to change sume of their programs in the School of Education as a

result, in part, of the i impact of this EPDA program and Dr. Rippey’s involvement.

9.  Staff members, participants, and Advisory Council members received great bengfit and additional -

training from the workshops "and conferences (.ondu(.tcd by the Indiana Umvcrs:ty Center and
. which sonie of them were privileged to attend. A
* 10." The project was terminated, unfortunately, in the Chicago Public Schoals. Duc to extreme budget
cuts during the 1971-72 academic year, the Chicago Public Schouls found it necessary to reduce
scfcctcd special support and training service to school personnek Due to this need, the Chicago  °

e
~3

5

Qo . , B L -~ -
- ) . - d h . 64 L4
BEEERNEE 84 ,

\ * . . LI Y -




.
.

Public Schouls staff recommended that the cooperating university (University of Illinvis, Chicago
Circle) become the fiscal agent. The effect of the year’s program, however, wil continue in ever-
widenmg ardles as a result of the professional growth of those who participated.
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